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An individual's gender determines his position in the society he lives in.
According to the social role theory, the differences between the
behaviours of women and men can be explained by gender stereotypes
and social roles. Value and attitudes go hand in hand. It is noteworthy
that the individual has gained or possessed in the situation that causes
these attitudes to occur. Therefore, in this research, the goal is to examine
to what degree the attitudes of university students towards gender roles
predict their value orientation. The participants are comprised 252
undergraduate students in a state university in Turkey and a private
university in the Turkish Republic of Northern Cyprus during the
academic year 2020-2021. Using the required sampling process, which
is one of the non-random sampling techniques, the test sample was
calculated. The data of the study were collected in the Social "Gender
Roles Attitude" Scale and the "Portrait Value Scale". In the data analysis
of the research, in variables that do not show a normal distribution, t-test
was used and the relationship of variables with each other was analysed
using Pearson's Product-Moment Correlation. Later, based on this
relationship, multiple regression analysis was conducted to examine
whether the variables predicted each other and if yes, to what extent they
do so. The attitudes towards gender roles subscales and meaning
orientations were shown to have a statistically positive meaningful
association. It was found that the relation between the traditional gender
roles sub-dimension of attitude to gender roles and meaning orientations
was positively significant. The explanatory perception of the deserving
preference of university students towards "traditional gender role" is very
strong. Within the framework of the study findings, the related literature
was addressed and necessary recommendations were made.
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Introduction
Gender is identified as all the habits, roles, conditions and duties of social and cultural
movement that are necessary in a society regardless of one’s biological sex (Zeyneloğlu, 2008).
It needs men to review their traditional male identities, cultivate new habits, and reshape their
relationships with women to create a culture focused on gender equality (Connell, 2016).
Gender is just a means of emphasizing the societal roots of the subjective roles of men and
women (Scott, 2007). While there are certain gender-specific traits, the role of society assigned
to the person will vary over time (Gümüşoğlu, 2008). Gender refers to people's perceptions of
the individual or the positions given to the individual by society according to the individual's
biological characteristics (Vatandaş, 2007). Gender should not apply to the anatomical features
that allow men and women to vary, but to the social characteristics of men and women
(Giddens, 2008).
There are multiple scientific viewpoints on gender roles. Gender theories show the viewpoints
on the distribution of positions that underlie gender inequalities (Keskin & Ulusan, 2016). The
psychoanalytic theory of Freud is based on the fact that the human actions cannot be described
by cognitive mechanisms alone, but the subconscious must also be investigated by psychology
(Yapıcıoğlu Ayaz, Kıvanççı, & Safarov, 2019). It is one of the first scientific examples of
gender development. Biological Hypothesis maintains that in the shaping of actions, biological
features are decisive and it implies that different male and female brain systems induce different
cognitive functions (Çıtak, 2008). The theory of social learning centers on the thesis that
gender-related social roles are distinct and that interpersonal gender differences emerge from
these multiple social roles. Neither women nor men have natural traits, with the lessons in the
process of socialization the distinction occurs (Bussey & Bandura, 1999; Schmitt, 2003).
According to the Interactive Model, the gender-related behaviors of individuals are dictated by
the personal decisions, desires and behaviors of others (Deaux & Major, 1987). In other words,
it implies that several variables influence gender-related social activities, that they are versatile
and that they rely on the context (Dökmen, 2018). The hypothesis suggests that through
socialization, gender roles are acquired later. It retains more control for/on the part of women
(Deikman, Eagly, & Kulesa, 2002).
Determining attitudes towards gender roles would lead to the introduction into the university's
material of a more feminist viewpoint (Zeyneloğlu & Terzioğlu, 2011). Males and females are
specifically segregated from each other in a system that varies from culture to culture, and men
gain a preference role over women (Ridgeway and Smith-Lovin, 1999). As a product of power
dynamics in multiple dimensions, gender inequality arises from the understanding of men and
women by society (Akın & Demirel, 2003). The inherent disparities between males and females
are not the explanation for the development of the idea of gender discrimination. As a matter
of fact, the definition of inequality does not contain these disparities. Unfairness is not inherent,
it is needless and unequal disparities that can be prevented, according to Şimşek (2011). Racial
disparity is embedded in the perceptions of women and men in society. For example, when the
woman makes the same attempt, a man is accused of leaving home, while the fact that he joins
the company life to carry bread to the house transforms into strength and dignity (Lagrave,
1992).
With the modernization process, especially with women's obtaining the right to work and the
increase in the level of education have led to significant changes in the roles and value that
gender assumes (Seçgin, 2012). The individual's gender determines his position in the society
he lives in. Gender effects are seen in different dimensions of life, starting with parents'
upbringing the child (Baki, 2019). It can be said that gender duties limit women and men in
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certain areas (Geçici, Göllüce, Güvenç, & Çelik, 2017). According to the social role theory, the
differences between the behaviours of women and men can be explained by gender stereotypes
and social roles.
Social role is the learned reactions that are defined by the society and expected from individuals
in a social group (Dökmen, 2018). It is necessary to consider the transformations that can lead
to the change of gender roles at both cultural and socio-economic levels. He stated that it would
not be possible to assume that gender equality can be achieved only by trying to improve the
position of women in existing social relations (Buğra, 2015). In the society, gender is the sum
of differences created by social life rather than the differences that men and women acquire
from birth. Differences that are not acquired by birth and attributed to the individual by society
and culture are not universal and hence vary (Kaçar, 2007). Gender is a multidimensional
concept aimed at explaining the values, judgments and roles of women and men regarding how
they are perceived and evaluated by the society and the behaviors expected from these two
(Altınova & Duyan, 2013).
Changes in social life, changes in family and work area, increased number of working mothers,
are amongst the changes in social roles (Batga, 2014). The gender roles that an individual learns
are the main variables affecting his life and his relationships with other people and are
functional in all stages of the individual's life (İmamoglu, 2008). Krahe (2018), for instance,
expresses violence and discrimination against women as a social structure based on a social
consensus about the roles and rights of women and men. The fact that women face many
difficulties in business life and the restriction of their economic freedom are actually based on
traditions and moral rules (Çıtak, 2008). In the context of gender roles, individuals learn to be
a girl and a boy (Kalaycı & Hayırsever, 2014). Thus, the behavior, attitude and knowledge
levels of women and men are shaped in line with these expectations. While these expected
differences from individuals increase in the period of masculinity, they become more
pronounced in university life (Çıtak, 2008).
In the literature on gender roles, there are studies dealing with the gender equality of women.
Alptekin (2019) found in his research with university students that female pre-service teachers
attach more importance to equality than male pre-service teachers. Gui (2019) found in his
study at a Chinese university that women have more gender-equal views than men, and in the
study conducted by Schroeder, Bamaca-Colbert and Robins (2019) with a student of Mexican
origin, it was found that although both girls and boys tend towards egalitarian gender role
attitudes throughout adolescence, girls show more egalitarian attitudes than boys. Takkin
(2020) found that university students have a high level of egalitarian attitudes and selfconfidence regarding gender roles.
According to a study conducted with the participation of teacher candidates, it was determined
that female teacher candidates attach more importance to equality than male teacher candidates
(Alptekin, 2019). In a study in which associate degree students participated, it was found that
there is an egalitarian structure towards gender roles among female and male students, but male
students are less egalitarian than female students (Güzel, 2016). In research involving university
students, the attitudes of female students were more egalitarian than male students and it is
concluded that male students have more traditional gender roles attitudes (Öngen & Aytaç,
2013).
In another study conducted with university students, it was found that male students' gender
perception is lower than female students, that is, gender perception changes according to the
Participatory Educational Research (PER)
-173-

University Students' Attitudes Towards Gender Roles Predicting Their Value Orientation Ö.F.Çimen, N.B.Serin

individual's gender (Özpulat & Özvarış, 2018). Daşlı (2019) discovered that university students
have egalitarian gender attitudes and that the sum of women's attitudes toward gender roles is
greater than that of men. Dursun (2020) stated that gender and attitudes toward violence against
women vary by gender, and that gender perception explains attitudes toward violence against
women; they also stated that an egalitarian view of gender roles should be carried to ideal levels
(Özmete and Zubaroglu-Yanardag, 2016). Violence against women happens as something that
has been accepted as normal when women are considered more traditional, the traditional
perspective will consider women to be able to take it in stride, therefore increasing as women
grow their rights.
Value, the second component of this research, include an individuals' feelings, thoughts,
behaviors and attitudes. Many scientists in the field of social science have come to a consensus
on the importance of value (Dilmaç, 2007). As a matter of fact, Value and attitudes go hand in
hand. b ecause our attitudes towards events are effective in solving problems related to
behaviors. It is remarkable that the individual has gained or possessed the value? in the situation
that causes these attitudes to occur. While the attitudes turn into behavior, cognitive, affective
and behavioral effects become visible (Balcı, 2008). That said, value is more central than
attitudes. With this aspect, value has a structure that determines the behaviors and attitudes of
the individual (Demirhan İşcan, 2007). What is good and bad in a society, the way of thinking
and behavior are shaped within the framework of value. This aspect of value works as a
mechanism to provide social control and reward (Özensel, 2003). Values are the rules that help
an individual to be consistent in his behavior, to direct those behaviors, to shape his personality
and character. In short, the value preferred by the individual determine his / her behavior
(Aydın, 2005). With globalization, the meanings and qualities of value have also changed.
andnew values such as democracy, entrepreneurship and competition have emerged instead of
traditional value (Gül, 2013). Value is a mechanism that both regulates an individual's behavior
and evaluates the behaviors of other individuals (Sesli, 2014).
Studies with basic value orientations are encountered in the relevant literature. Relationship
between life worth and personality traits of university students (Çalışkur, 2008), value
orientations of teacher candidates (Sarı, 2005), secondary school students' value orientations
(Sesli, 2014); the relationship between the autonomy levels of secondary school students and
their value orientation (Sesli & Demir Başaran, 2016) are some of these. There are also others
in the relevant literature on value orientations of education faculty students (Bulut, 2012); the
relationship between adolescents' value orientations and internet addiction (Doğan, 2018); the
relationship between basic human value and life satisfaction (Öztürk & Ünal, 2019); value
orientations of classroom teacher candidates (Yıldırım, 2020); value orientations of social work
students (Acar, Akar, & Acar, 2016); measurement of core worth (Demirutku & Sümer, 2010);
university students' value orientation and awareness to predict their happiness level (Kılıç,
Yıldız-Akyol, & Yoncalık, 2018) ; value orientations of university students (Kıran, 2016).
Öngen and Aytaç (2013) also discussed the relationship between university students' attitudes
towards gender roles and life value in their study.
Although there are studies in the area of gender roles and literature, the interaction between the
attitudes of university students towards gender roles and value to date has not been examined.
Bearing in mind this research is conducted at university level with young people, it proves itself
as important. This is because young people's experiences will be influenced by the effects of
culture, value judgments and attitudes towards gender stereotypes that decide their attitudes
towards male and female roles and social value orientations. It is understood that at this age,
normalized perceptions and feelings would influence people's actions in the future. In this time,
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such roles which contribute to the normalization of gender inequality and the thinking that men
are innately the superior side with authority, and women as the single individual in question,
submissive to authority, compliant, feminine and awaited are shaped. With a view to making
meaningful contributions to the field in light of this evidence, this research explored the
variations between the attitudes of university students towards gender roles by gender and the
degree to which their attitudes towards gender roles predict fundamental value orientations.
Answers to the following questions were sought within the context of this general intent.
(1) Is there a huge gap in the attitudes of university students regarding gender roles due to
gender?
(2) How the attitudes of university students towards gender stereotypes forecast key value
orientations?
Method
Research Design
The relational survey model, one of the descriptive survey models, was used in this
research to investigate the association between attitudes and value orientations in university
students with respect to gender roles. This model is a method of empirical analysis used to
evaluate the interactions between more than one component, and examines the interaction
between variables (Karasar, 2011).
Study Group
The population of this study is comprised of undergraduate students in a public
university in Turkey and a private university in the Turkish Republic of Northern Cyprus during
the academic year 2020-2021. Undergraduate students in a state university in Turkey and a
private university in the Turkish Republic of Northern Cyprus during the academic year
2020-2021 constitute the universe of this research. The study sample consists of 252
undergraduate students in these two universities who were chosen using an appropriate
sampling method. 169 participants are female (67.2 percent), while 83 are male (32.9 percent).
After the Ethics Committee approved this study, written permission was obtained from the
relevant institutions prior to the study's commencement.
Data Collection Tools
Gender roles attitude scale
It is a 5-point likert style measurement instrument created by Zeyneloğlu and Terzioğlu
in 2011 to assess the gender identity attitudes of university students, which consists of 38
objects and graded between 0-5. Egalitarian gender roles, “female gender roles”, “marriage
gender roles”, “traditional gender roles”, and “male gender roles”; are the 5 sub-dimensions of
the scale. "190" is the highest score and "38" on the scale is the lowest. The highest score
received from the scale is inclusive against the student's gender roles; the lowest score reflects
a conservative attitude. GRAS's Cronbach alpha coefficient was estimated to be .92
(Zeyneloğlu & Terzioğlu, 2011). The Cronbach alpha reliability coefficient was estimated as
.92 in this analysis as well.
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Portrait Values Scale
Schwartz, Melech, Lehmann, Burges, Harris and Owens (2001) created the scale to
quantify core values which was later adapted to Turkish by Demirutku and Sümer (2010). There
are 40 elements on the scale and a 6-point Likert style ranking was created for the assessment.
There are 10 variables on the scale called control, performance, hedonism, arousal, selforientation, universalism, benevolence, culture, conformity, and security. Demirutku and
Sümer (2010) reports, the coefficient of internal accuracy of Cronbach ranged from .61 to .84;
they found that the coefficient of reliability of the test-retest ranged from .65 to .82. The Portrait
Values Scale reliability coefficient was estimated as .89 in this analysis.
Data Analysis
In the analysis of the results, the t-test was applied to variables displaying a normal
distribution. Using Pearson product moment correlation, the relationship of variables to each
other was studied. Later, multiple regression analysis was conducted based on this relationship
to examine if the variables predicted each other and whether the statistical significance level of
the results was agreed as p<.05 if they were exhausted. By switching to the 25 th edition of the
statistical application called SPSS, the collected data was prepared for review (Statistical
Package for the Social Sciences).
Findings
Findings related to the first research question
Findings are shared on the gap between attitudes towards gender roles in university
students according to gender. In terms of the gender dimension, university students' attitudes
towards gender roles were analyzed. Table 1 gives the results of the t-test evaluation of gender
identity attitude scale ratings.
Table 1. In terms of gender variable, t-test result for Gender Roles
Depended Variable
Gender Roles Attitude
Scale Total Score

Gender
Male
Female

n
83
169

Mean
121.93
143.11

Std.Dev.
27.343
17.084

df
250

t
7.523

Sig.
.000*

*p<.05
The t-test was used to test the magnitude of the disparity between discrepancies when analyzing
students' reactions to gender roles in terms of sex. According to the findings presented in Table
1, the average attitude score for women towards gender roles was found to be higher than the
attitude scores for men against gender roles (t= 7.523, p<.05).
Findings of the relationship between university students' gender roles attitude scale
and value orientations
In order to see the relationship between the factors in the study and to add to evaluations
of interpretations and regression analysis, correlation analysis is used. The relationship was
analyzed using the Pearson Product Moment Association between the variables of attitudes
towards gender roles and meaning orientations. Findings from the analysis are summarized in
Table 2.
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Table 2. The relationship between attitudes towards gender roles and value orientations
1
PVS (1)
Egalitarian Gender
Roles(2)
Female
Gender
Roles (3)
Marriage Gender
Roles(4)
Traditional Gender
Role (5)
Male Gender Role
(6)

2

3

4

5

6

1.000
.231**

1.000

.207**

.699**

1.000

.224**

.739**

.743**

1.000

.389**

.513**

.483**

.567**

1.000

.237**

.647**

.596**

.651**

.562**

1.000

Mean

Std.Dev.

146.74

23.20

28.23

5.36

23.80

4.62

25.36

4.97

27.30

5.31

7.14

1.49

Portrait Values Scale (PVS)
A statistically important association between the attitude subscales about gender roles and
meaning orientations was observed in view of the results in Table 2. The female gender roles
(r=.20, p <.01), marriage gender roles (r=.22, p <.01), traditional gender roles (r=.38, p <.01),
male gender roles (r=.23, p <.01) are associated positively with the orientation of value.
Findings related to the third research question
Findings as to whether university students' gender stereotypes are a major indicator of
levels of value orientation are shared. Using multiple regression analysis, the results on
university students' attitudes towards gender roles to predict their value orientation were
obtained and summarized in Table 3.
Table 3. Multiple Regression Analysis Results on the Prediction of Attitude Scores Regarding
Gender Roles
Model

Unstandardized B

(Constant)
97.087
Egalitarian
Gender .045
Roles
Female Gender Roles
. 67
Marriage Gender Roles .338
Traditional
Gender 1.577
Role
Male Gender Roles
-.677
F= 9.572 p=.000
R=.404 R2=.163

Coefficients
Std. Error
8.097
.461

Standardized
coefficients Beta

t

sig

.010

11.991
.098

.000
.922

.480
.544
.401

.013
.073
.362

.139
.621
3.930

.890
.535
.000

1.417

-.044

-.478

.633

In Table 3, the dependent variable (predicted variable) with the cumulative score of the
questionnaire on portrait values and the independent variables can be found. Egalitarian gender
roles, female gender roles, gender factor of marriage, traditional gender roles, entering approach
with male gender roles scores used in multiple linear regression analysis. 16% percent was the
number of independent variables describing the dependent variable. Statistically, the 'traditional
gender roles' sub-dimension scores were found to be relevant (R=.404, R2=.163, p<.001)
according to the standardized regression coefficient. The variable that has the most impact on
value orientations is traditional gender roles (t=3.93, p<.05). It was determined that the
variables equal gender role, role of female gender roles, marital gender roles factor, traditional
gender roles, role of male gender roles were not significant.
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Discussion, Conclusion and Suggestions
This research explored the differences in the perceptions of university students toward
gender roles. The association between attitudes to gender roles and values and the degree to
which individual attitudes to gender roles predicted fundamental values were studied. In
accordance with the literature the conclusions obtained from the mathematical study are
discussed and interpreted.
In view of the research, gender attitudes vary greatly according to gender; it was observed that
the degree of egalitarianism of female students is far higher than male students. We may assume
that the outcomes of the current research are in line with the findings from the literature and
their inclusive attitudes towards gender are strong because of the high level of education of
university students (asa is the case in the studies of Alptekin, 2019; Aşılı, 2001; Aydın, Özen,
Yılmaz, & Sungur, 2016; Croft, Atkinson, Sandstrom, Aknin, & Orbell, 2020; Daşlı, 2019;
Geçici et al., 2017; Gui, 2019; Güzel, 2016; Hunter, Guernsey de Zapien, Papenfuss, Fernandez,
Meister, & Giuliano, 2004; Kantoğlu, 2017; Kaplan, 2016; Kimberly & Mahaffy, 2002; Öngen
& Aytaç 2013; Özden & Gölbaşı, 2018; Özpulat & Özvarış, 2019; Seçgin & Tural 2011; Seven,
2019; Takkin, 2020; Vega, Rico, & Fernández, 2017; Zuo, Lou, Gao, Lian, & Shah, 2018). It
is understandable that the feminist mindset of women is stronger than that of men in a society
where women's effectiveness in social life has increased in recent years. Furthermore, while
there are some gender-specific traits, society is one of the key variables that decide individuals'
gender roles and attitudes. The roles and models are established by society for females and
males, however, these can shift over time. It was concluded that female students were more
feminist, and more stereotypical gender views were followed by male students, according to
the findings of the report. It can be thought, from this point of view, that as they become mothers
in the future, the understanding of female teenagers in terms of gender and their appraisal of
the process with an inclusive viewpoint can lead to both their own personality formation and
their child-rearing attitudes. It is crucial for parents to adopt a democratic attitude, when raising
their children, which is influential in establishing equal gender roles, especially for male
students.
Another research result is that the association between attitude subscales against gender
stereotypes and meaning orientations is statistically favourable. A research finding in the
literature confirms this (Öngen and Aytaç, 2016). They found a strong and important
association between the life values component of students and the sub-dimensions of gender
interpretation, "egalitarian gender role" and "gender role in marriage" in a study they conducted
with university students. Women and men have different social statuses, and the position of
men is higher than that of women. Society's coercive acts stress the individual to behave in line
with the social position he/she has (Eagly, 1983). Equal positions that society gives to men and
women; is defined as the equal sharing of responsibilities between men and women in family,
working, marriage and education life (Hunter et al., 2004). Although traditional norms and
cultural values still have an effect on women and men in our society, it is not overlooked that
there is a change in these norms. It is observed that men and women view changing norms in a
different fashion and they mostly display attitudes in favour of their own gender group (Seçgin
& Tural, 2011). The relation between the attitude to gender norms and the sub-dimension and
value orientations of "traditional gender role" was found to be positively important. Explanatory
awareness of the value orientation of university students towards "traditional gender role" is
very strong. In this sense, the traditional definition of gender becomes an important mind-set
that needs to be discussed. To put it in another way, the importance of the gender concept
appears in this context. It is assumed that related prevention activities for teens, who are the
adults of the future, must be carried out now, as violence against women is rising.
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Another research result is that the association between meaning orientations and the subdimension of 'traditional gender role,' which is one of the attitudes towards sub-scales of gender
norms, was positively important. The assumption that women act in accordance with the values
associated with traditional concepts of femininity and men with traditional masculine concepts
may clarify the distinction of women and men in these value orientations, taking into account
the positions assigned to men and women by society (Vogel, Wester, Heesacker, & Madon,
2003). In stud conducted with university students addressing traditional gender roles tendencies
according to gender the results show that female students perceive gender roles in an egalitarian
structure and that male students perceive gender roles more traditionally support the findings
of the present study (Croft et al., 2020; Daşlı, 2019; Geçici et al., 2017; Kaplan, 2016; Öngen
& Aytaç 2013; Trommsdorff & VeIwawaki, 1989; Vega, Rico, & Fernández, 2017). In their
study Kimberly and Mahaffy (2002), to assess the traditional and non-traditional views of
university students about gender roles, they determined that traditional gender roles were
accepted by students. It is possible that the finding that men and women follow the traditional
gender model rather than the feminist gender role, which expresses equal distribution of tasks
and obligations in everyday life, comes from a patriarchal viewpoint in which women's
dominant roles are passive and inactive, whereas men's dominant roles are effective and their
acceptance as the leader of the family isvalid.
University students display a reasonably egalitarian approach towards gender stereotypes in
Zuo et al. (2018). They want girls to be fairer than boys in social standing and in the distribution
of wealth. In this way, the value decisions of society will exert emphasis on male and female
roles. In the inclusive approach to gender, it is recognized that there is no sharp difference
between women and men assuming equal obligations and positions in personal, professional,
marital, social and educational life (Akın & Demirel, 2003). Farooq and Tong Kai (2017)
published a descriptive report that comprehensively analyzes the actual condition of female
teachers serving in Pakistan's primary schools. In providing female teachers with inadequate
resources for advancement, there are disparities and inadequacies. Female teachers are
recommended to develop their expertise in the education sector and in the school environment,
to have fair opportunity, to make appointments clear and to encourage procedures.
Numerous new experiments are being conducted that have the potential to have a multiplicity
of effects on the gender dimension, including increasing women's participation in society and
public roles. To increase cultural awareness, a number of additional research projects could be
directed toward increasing people's awareness of social issues. What's particularly valuable for
the groups of people they're also expected to serve is the opportunity to discover a role in the
field of mental health care, which could benefit both counsellors and applicants in this field.
Expanding on university curricula to eliminate gender inequity may be recommended for
students to be on gender identity in relation to gender. New findings regarding students' value
orientation beliefs are made. Among these are some intriguing findings regarding their
contributions to social science and utility, as well as their relationships between values.
Additionally, a greater proportion of gender-related courses should be added to university
curricula to aid in the process of expansion and advancement.
There are certain drawbacks to this analysis. In this research, students from two separate
universities were approached in order to explore university students' perceptions and meaning
orientations towards gender roles. It is important to restrict the generalization of these research
findings to the students enrolled in these schools. It is proposed that new research exploring the
value system of parents and young people should be performed based on the results of this
report, in which the value judgments of young people are investigated in terms of various
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variables.
On the other hand, this study has some limitations. The research is limited to the scales that are
used in this analysis. In experiments to be carried out on gender preferences, using the interview
approach, one of the qualitative testing approaches, could be recommended to explore the
subject more comprehensively. Working with students from different levels of education, with
different variables, and students from different age groups may be suggested in new studies to
be carried out on this subject.
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