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This study aims to exhibit the current situation of migrant, refugee,
asylum-seekers concepts in Social Studies Curriculum (2018) in Turkey
in detail. This study, in which qualitative research method was applied,
used document review for the detailed examination of the social studies
curriculum. It referred to descriptive analysis technique in the analysis of
the data obtained. The results of the research show that the concepts of
migrant, refugee, asylum-seekers are not included in the social studies
curriculum at all. The six criteria discussed (special purposes, basic
skills, values, achievements of the social studies curriculum, issues to be
considered in the implementation of the curriculum, the structure &
learning areas of the curriculum), partially found a place directly or
indirectly in the curriculum. However, there is a disproportionate
distribution as seen in the findings. While 11 out of 18 values in the
values section, 4 out of 7 learning areas can be associated with the
concepts of migrant, refugee, asylum-seekers in a direct or indirect
fashion, merely 15 out of 27 skills and only 15 out of 131 total
achievements are associated with these concepts. Thereupon, the study
reveals that the number of items, particularly the number of
achievements, is insufficient in terms of concepts discussed whilst
schools treat courses subject and achievement centered. In this respect,
the researcher suggests that the distribution rates of migrant, refugee,
asylum-seekers concepts should be more balanced in the curriculum
amongst the criteria discussed in the study. A learning area for inclusive
education should be created that includes all disadvantaged individuals
directly. Accordingly, special purposes, issues to be considered in the
implementation of the program, values, skills and achievements should
be updated in the social studies curriculum (2018).

Introduction
Throughout history, people have left their homeland and searched for a reliable place to
survive due to reasons such as war, armed conflict, discrimination, and persecution (Odman,
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1995; Ünal, 2014; Apak, 2014). These people, whose main purpose is to find a safe living space,
are identified as migrants, refugees and asylum-seekers according to the criteria set out in the
1951 Geneva Convention adopted by the United Nations High Commissioner for Refugees
(UNHCR). However, these concepts confuse people. UNHCR (2018) defines a migrant as
someone who migrates from one place to another, generally in search of better economic
opportunities on a voluntary basis, while a refugee as “someone who is a citizen of a country
or stateless but unable or unwilling to return to their country of origin or state of residence and
unable to benefit from their country's protection owing to a well-founded fear of being
persecuted for reasons of race, religion, nationality, membership of a particular social group,
or political opinion” (UNHCR, 1951). As is seen, there is a distinct difference between the
concepts of migrants and refugees. First and the foremost, while the concept of migrant includes
volunteering, the concept of refugee requires imperativeness. On the other hand, asylumseekers are defined as “the person who wants to be accepted as a refugee in a country and awaits
the result of their application for refugee status” within the framework of relevant national or
international documents. According to the 1951 Geneva Convention, individuals coming from
Europe and having the relevant conditions are considered as refugees but individuals from
outside Europe, even if they meet the relevant requirements, cannot be in refugee status, they
are considered as asylum-seekers. Thus, it would not be wrong to define the asylum-seekers as
the status used until the refugee status is approved (UNHCR, 1951; Körükmez & Südaş, 2015;
UNHCR, 2018).
As of the end of 2018, there are 70.8 million forcibly displaced people in the world. There are
25.9 million refugees, 41.3 million individuals as displaced people within their country, and 3.5
million asylum-seekers. That said, Turkey comes first among 10 countries with the highest
number of refugees (UNHCR, 2018). Considering the ethical and humanitarian dimensions of
the case, Turkey is carrying out its part of the responsibility exceedingly. Turkey is making
economic, social, sanitary, cultural and structural reforms in order to support these people while
also offering important opportunities and contributions in the field of education (Şimşek, 2019).
1951 Refugee Convention advocated education as a fundamental right for refugees. According
to UNHCR education policy commitments, a safe environment and free access to education
should be provided, and international-national-local institutions should act in cooperation for
an effective refugee education (UNHCR, 2009; 2011). In this context, it would not be wrong to
state that the main factor in the education process of refugee students is the services offered to
them. In other words, the priority is not the results that include the academic success of the
student, but the educational opportunities provided for them (UNHCR, 2011).
According to UNICEF data as of 2019, 50% of Syrians immigrated to Turkey were children in
the 0-18 age range. There were 1.740,000 children in this age range, and presumably 400,000
of them did not go to school (UNİCEF, 2019). It is essential that these school-age children
continue their education and this situation requires a solution (Coşkun & Emin, 2016; Emin,
2016; Erçakır-Kozan, 2019; Istanbul Bilgi University, 2015; Kılcan, Çepni & Kılınç, 2017;
MEB, 2014; Sağlam & Kanbur, 2017; UNICEF, 2015). Therefore, it is important that not only
all school stakeholders should show positive attitudes in the process of inclusion of these
students in educational environments (Celep, 2000; Köse, Bülbül & Uluman; 2019; Özgüven,
2011), but also important duties fall to school administrators, teachers, students, other staff
working in the school and also to families of students. Although many of these tasks seem to
be on the shoulders of people within the school climate, curriculums taught in schools also have
an important role that cannot be ignored. This situation reveals the importance of the curriculum
studied in schools. Otherwise, teachers who are practitioners of the curriculum may not achieve
the expected results (Şimşek, 2019; Şimşek & Kılcan, 2019).
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Almost everybody accepts the importance of the fact that students who try to stay healthy in all
aspects after leaving their own countries should feel love, loyalty and belonging to Turkey and
be able to hold on to life again. In Turkey, social studies is the course that owns the mission to
cultivate good citizens through educational institutions by including elements mentioned above.
Social studies differs from other courses by aspiring to raise good citizens in the country or in
the environment (Demirezen & Akhan, 2016, Şimşek, 2019) and also to deliver different
cultural, traditional, racial, linguistic and religious elements in the world without allowing for
discrimination in students in classrooms (Ellies, 2007) while trying to prepare students for life
in line with their goals. The social studies course aims to socialize individuals and make them
effective citizens who are beneficial to the society and integrated with the society, and tries to
convey basic skills, values and behaviors to the student in line with these purposes. Considering
that the way to raise effective, good, responsible, productive, respectful and patriotic
individuals is through the social studies course, the active continuation of the social studies
course in the education integration processes of immigrants, refugees and asylum seekers will
make the importance of students' success better understood (Safran, 2011). In addition, the fact
that the course aims at unity and integrity against social exclusion with the values contained in
the course (Yıldırım, 2017), and adopts universal values in general terms, allows it to embrace
the whole world indiscriminatingly. Bayram (2019) in his research with social studies teachers,
revealed the view that the disadvantaged groups of immigrant students in the same educational
environment as other students can contribute to the development of social skills of all students
in social studies course. In addition, with the understanding of inclusive education that sees
differences as wealth, it is thought that students in immigrant and other disadvantaged groups
will improve both their academic and social skills in social studies course (Şimşek & Kılcan,
2019). Furthermore, it is known that millions of people from different countries have emigrated
to Turkey in recent years. Among these individuals, there are children of school age. One of
the important factors in their educational integration process is their teaching curriculum. In
this context this study was carried out in order to reveal the current situation of migrant, refugee,
asylum-seekers concepts in the Social Studies Curriculum (2018) in Turkey based on the
relative differences of the social studies course. For this purpose, the researcher evaluated the
curriculum regarding the extent to which it addresses migrants, refugees, and asylum-seekers.
At this point, the sub-problems below are examined.
(1) How are the subjects of migrant, refugee, asylum-seekers included on the section of
special purposes in the social studies curriculum (2018)?
(2) How are the concepts of migrant, refugee, asylum-seekers included on the section of
basic skills in the social studies curriculum (2018)?
(3) How are the concepts of migrant, refugee, asylum-seekers included on the section of
values included in the social studies curriculum (2018)?
(4) How are the concepts of migrant, refugee, asylum-seekers included on the section of
issues to be considered in the implementation in the social studies curriculum (2018)?
(5) How are the concepts of migrant, refugee, asylum-seekers included on the section of
learning areas in the social studies curriculum (2018)?
(6) How are the concepts of migrant, refugee, asylum-seekers included on the section of
achievements in the social studies curriculum (2018)?
Method
This study was carried out in order to examine the inclusiveness level of immigration,
refugee and asylum-seekers concepts in the Social Studies Curriculum (2018) approved by the
Ministry of National Education in accordance with the qualitative research method and
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document analysis. Qualitative research can be expressed as a process of interpretation by
questioning social life and human problems with its own unique methods. In qualitative studies,
the researcher tries to explain and understand the concepts, facts and relationships by making
use of observation, interview and document review. The researcher determines themes, codes
and categories by reading the data one by one. It reveals the results of the research based on
these codes and categories obtained (Creswell, 1998; Merriam, 1998). Document analysis
involves the analysis of written materials that contain information about the phenomenon or
facts intended to be investigated (Yıldırım & Şimşek, 2013). Document analysis requires the
study and interpretation of data to make sense, gain insight, and develop empirical knowledge.
Analytical processing in document review includes finding, selecting, evaluating and
synthesizing the data contained in the documents (Bowen, 2009). Validity in qualitative
research can be expressed as presenting the subject matter within the framework of the main
problem objectively (Yıldırım & Şimşek, 2011). At this point, four basic strategies, namely
credibility, transferability, consistency, and verifiability, are considered important in ensuring
validity and reliability in qualitative research (Lincoln & Guba, 1985). Clear and ethical
references in the research show that it is conducted in accordance with the principles of
consistency and transferability. In addition, the use of the Social Studies Teaching Curriculum
(2018) as the main data source in the study shows that it is caried out in accordance with the
principle of credibility and verifiability because it reflects the facts.
Collection of Data
The data source of the research consists of the Ministry of Education approved Social
Studies Curriculum (2018). Development plans of this current curriculum is created according
to the results of action plans of 64th and 65th Governments, the results of international exams,
the scientific researches of the reports prepared by different national and international
institutions and organizations, in order to raise future generations in a more equipped way, and
to fulfill the necessities of the time and the changing needs of individuals and the society
(TTKB, 2017). That is why this curriculum is selected as the data source for this study. In this
study, the titles in the Social Studies curriculum (2018) were determined as criteria. In this
framework, detailed data were presented and made ready for the analysis process.
Analysis of Data
In the study themes were determined as the titles in the curriculum. After these were
determined as criteria, the in-depth analysis of the curriculum began. The obtained data were
given with tables and citations. Also the data obtained were analyzed in accordance with the
descriptive analysis approach, which is a data analysis method frequently used in qualitative
research. According to Yıldırım and Şimşek (2013), the data obtained in descriptive analysis
technique are summarized and interpreted according to previously existing themes. However,
the obtained data can be arranged according to the themes put forward by the research questions,
or it can be reported using the questions or dimensions resorted to in the interview and
observation processes. Direct quotations from the data subject to the research are frequently
included in the descriptive analysis. In this context, the results obtained as a result of descriptive
analysis were presented in a descriptive way, and the findings section was created by quoting
exactly from the social studies curriculum.
Findings
In this section, the current situation of migrant, refugee, asylum-seekers concepts in the
social studies curriculum is discussed in detail. While examining the curriculum of the social
Participatory Educational Research (PER)
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studies curriculum, the concepts of migration, migrant, refugee, asylum-seekers were the
keywords. Special purposes, basic skills, values, issues to be considered in the implementation
of the curriculum, the structure and learning areas of the curriculum, achievements, and all the
issues that can be directly or indirectly associated with these main topics have been elaborated.
Table 1. Current Situation of Migrant, Refugee, Asylum-Seekers Concepts in The Social
Studies Curriculum
Criteria
1
2
3
4
5
6

Special Purposes
Basic Skills
Values
Issues to Be Considered
Learning Areas
Achievements

Number of Items Related to
Migrant, Refugee, Asylum-Seekers
Concepts
4
5
11
3
4
15

Total Number of Items
in the Social Studies
Curriculum
18
27
18
10
7
131

In Table 1, the concepts of migrant, refugee, asylum-seekers are handled within the framework
of a total of 6 criteria: special purposes, basic skills, values, issues to be considered in the
curriculum, learning areas and achievements in the social studies curriculum. Within the scope
of these criteria; 4 of the 18 special purposes, 5 of the 27 basic skills, 11 of the 18 values, 3 of
the 10 issues to be considered, 4 of the 7 learning areas, 15 of the 131 achievements included
in the program can be associated with the concepts of migrant, refugee, and asylum-seekers. In
addition, the data in the table above are discussed in detail under the titles below.
Criteria 1. Findings Regarding the Situation of Migrant, Refugee, Asylum-Seekers
Concepts On Special Purposes in The Social Studies Curriculum (2018)
Among the special purposes in the curriculum consisting of 18 items, the 4 items below can be
directly or indirectly associated with the concepts of migrant, refugee, asylum-seeker. These
are; “3. Knowing that the rules of law are binding for everyone and that all individuals and
organizations are equal before the law”, “14. Believing in the importance of participation,
expressing opinions for the solution of personal and social problems”, “16. Knowing the
importance and ways of being a virtuous person by adopting national, moral values and
universal values” and “17. Showing sensitivity to the issues that concern the country and the
world” (Ministry of National Education, 2018, p. 8).
Criteria 2. Findings Regarding the Situation of Migrant, Refugee, Asylum-Seekers
Concepts On Basic Skills in The Social Studies Curriculum (2018)
There are 27 basic skills in the curriculum. “6. Empathy”, “12. Communication”, “13.
Cooperation”, “14. Recognizing stereotypes and prejudices”, “23. Social participation skills”
(Ministry of National Education, 2018, p. 9) can be directly or indirectly associated with the
concepts of migrant, refugee, asylum-seeker.
Criteria 3. Findings Regarding the Situation of Migrant, Refugee, Asylum-Seekers
Concepts On Values in The Social Studies Curriculum (2018)
There are 18 basic skills in the curriculum. “1. Justice”, “3. Independence”, “4. Peace”, “7.
Solidarity”, “8. Sensitivity”, “11. Equality”, “12. Freedom”, “13. Respect”, “14. Love”, “17.
Patriotism”, “18. Charity” (Ministry of National Education, 2018, p. 9) values can be directly
or indirectly associated with the concepts of migrant, refugee, asylum-seekers.
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Criteria 4. Findings Regarding the Situation of Migrant, Refugee, Asylum-Seekers
Concepts On Issues to Be Considered in The Implementation in The Social Studies
Curriculum (2018)
The social studies curriculum collected the issues to be considered in the implementation of the
curriculum under 10 titles in general. Three of them (2nd, 3rd, 9th Articles) can be directly or
indirectly associated with the concepts of migrant, refugee, asylum-seeker. These are; “2. Basic
principles of Social Studies education such as ‘locality, timeliness, interdisciplinary, reflective
questioning, past-present-future connection, time-continuity-change and flexibility’ should be
taken into consideration in the realization of the achievements. In terms of these highlighted
principles, the processing times can be changed when necessary.”, “3. The understanding of
'social studies as social sciences' and 'social studies as reflective thinking' should be given
importance. The scientific methods used by social scientists (geographers, historians, etc.)
should be sensed to students. By making use of the events inside and outside the school,
students should frequently be introduced to real life problems and contradictory situations and
they should be encouraged to reflect on the social problems they face.”, and “9. Current and
controversial issues related to achievements can be brought to class by using different
discussion techniques by associating them with problem solving, critical thinking, using
evidence, decision making and research skills.” (Ministry of National Education, 2018, p. 10).
Criteria 5. Findings Regarding the Situation of Migrant, Refugee, Asylum-Seekers
Concepts On Learning Areas in The Social Studies Curriculum (2018)
There are 7 learning areas in the curriculum. These are “1. Individual and Society”, “2. Culture
and Heritage”, “3. People, Places and Environments”, “4. Science, Technology and Society”,
“5. Production, Distribution and Consumption”, “6. Effective Citizenship”, and “7. Global
Connections” (Ministry of National Education, 2018, p. 11-12). “1. Individual and Society”,
“3. People, Places and Environments”, “6. Effective Citizenship”, and “7. Global Connections”
can be directly or indirectly associated with the concepts of migrant, refugee, asylum-seekers.
Criteria 6. Findings Regarding the Situation of Migrant, Refugee, Asylum-Seekers
Concepts On Achievements in The Social Studies Curriculum (2018)
There are 131 achievements in total in the curriculum. Only 15 of them can be directly or
indirectly associated with the concepts of migrant, refugee, asylum-seeker. See Table 2 for the
distribution of these concepts by grades.
Table 2. Distribution of Achievements by Grades Regarding the Concepts of Migrant, Refugee,
Asylum-Seekers in The Social Studies Curriculum
Grade
4th Grade
5th Grade
6th Grade
7th Grade
Total

The Number of Achievements Related to the
Concepts of Migrant, Refugee, AsylumSeeker
3
2
4
6
15

Total Number of Achievements In The
Social Studies Curriculum
33
33
34
31
131

In Table 2, the concepts of migrant-refugee-asylum-seekers are handled within the framework
of the sixth criterion in the social studies curriculum. Accordingly, 3 out of 33 achievements in
the 4th grade, 2 out of 33 achievements in the 5th grade, 4 out of 34 achievements in the 6th
grade, 6 out of 31 achievements in the 7th grade, so 15 out of the total 131 achievements in the
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social studies curriculum of all grades can be associated with the concepts of migrant, refugee,
asylum-seeker.
In the curriculum, there are 33 achievements for the 4th grade, 33 for the 5th grade, 34 for the
6th grade and 31 for the 7th grade. Below are achievements directly or indirectly associated
with the concepts of migrant, refugee, asylum-seeker. These are:
4th Grade Achievements Associated with The Concepts of Migrant, Refugee, AsylumSeeker
These are “SS.4.1.4. Empathizing with other individuals with different characteristics”,
“SS.4.1.5. Respecting different characteristics of other individuals”, “SS.4.7.4. Respecting
different cultures” (Ministry of National Education, 2018, p. 14-16).
5th Grade Achievements Associated with The Concepts of Migrant, Refugee, AsylumSeeker
These are “SS.5.2.4. Analyzing cultural elements’ role in coexistence”, “SS.5.6.3. Explaining
the basic rights and their importance” (Ministry of National Education, 2018, p. 17-19).
6th Grade Achievements Associated with The Concepts of Migrant, Refugee, AsylumSeeker
These are “SS.6.1.2. Analyzing the place and role of social, cultural, and historical connections
on social cohesion”, “SS.6.1.3. Questioning the prejudices about differences in order to live in
harmony in the society”, “SS.6.1.4. Participating in activities that support social assistance
and solidarity in the formation of social unity”, “SS.6.1.5. Defending that solutions to a
problem should be based on rights, responsibilities and freedoms” (Ministry of National
Education, 2018, p. 20-22).
7th Grade Achievements Associated with The Concepts of Migrant, Refugee, AsylumSeeker
These are "SS.7.1.1. Questioning one’s own attitudes and behaviors by analyzing the attitudes
and behaviors that affect communication”, “SS.7.1.2. Using positive communication ways in
individual and social relations”, “SS.7.3.3. Discussing the causes and consequences of
migration through case studies”, “SS.7.7.1. Giving examples from international organizations
of which Turkey is a member”, “SS.7.7.3. Questioning stereotypes about various cultures”,
“SS.7.7.4. Developing suggestions for the solution of global problems in groups” (Ministry of
National Education, 2018, p. 23-25).
The study shows that the concepts of “migrant, refugee, asylum-seeker” are not directly
mentioned within the social studies curriculum (2018) examined in detail. However, the
concept of “migration” takes place only in two places in the curriculum. While it is mentioned
directly in the achievement subject that is “SS.7.3.3. Discussing the causes and consequences
of migration through case studies”, it is only mentioned in the explanation part of another
achievement subject “SS.7.7.4. Developing suggestions for the solution of global problems in
groups” as “Global climate change, natural disasters, hunger, terrorism and migration
subjects will be discussed” (Ministry of National Education, 2018).
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Conclusion and Discussion
In this section, the results of the research have been evaluated within the framework of
the current literature. In the research, the concepts of migrant, refugee, asylum-seekers in social
studies curriculum were examined within the framework of certain criteria. When the
curriculum is first examined, it is seen that the concepts of “migrant, refugee, asylum-seeker”
are not directly mentioned. With that being said, apart from these concepts, the concept of
“migration” exists solely in two places within the curriculum. After this general analysis, the
curriculum was examined in detail within the framework of the determined criteria. These
criteria consist of six main topics in the social studies curriculum. When examined according
to the first criterion, the special purposes in the curriculum consist of 18 items and 4 of them
(3rd, 14th,.16th, and 17th items) can be directly or indirectly associated with the concepts of
migrant, refugee, asylum-seeker. When examined according to the second criterion, the basic
skills in the curriculum consist of 27 items and only 5 of them (6th, 12th,13th,14th, and 23rd items)
can be directly or indirectly associated with the concepts of migrant, refugee, asylum-seeker.
When examined according to the third criterion, the values in the curriculum consist of 18 items
and 11 of them (1st, 3rd, 4th, 7th, 8th, 11th, 12th, 13th, 14th, 17th, and 18th values) can be directly or
indirectly associated with the concepts of migrant, refugee, asylum-seeker. When examined
according to the fourth criterion, the issues that should be considered in implementation in the
curriculum consist of 10 items and 3 of them (2nd, 3rd, and 9th items) can be directly or indirectly
associated with the concepts of migrant, refugee, asylum-seeker. When examined according to
the fifth criterion, the learning areas in the curriculum consist of 7 items and 4 of them (1st, 3rd,
6th, and 7th learning areas) can be directly or indirectly associated with the concepts of migrant,
refugee, asylum-seeker. Finally, when examined according to the sixth criterion, within the
framework of the achievements in the curriculum, 3 of the fourth grades (SS.4.1.4.-SS.4.1.5.SS.4.7.4.), 2 of the fifth grades ( SS.5.2.4.-SS.5.6.3.), 4 of the sixth grades (SS.6.1.2.-SS.6.1.3.SS.6.1.4.-SS.6.1.5.), 6 of the seventh grades (SS.7.1.1.-SS.7.1.2.-SS.7.3.3.-SS.7.7.1.-SS.7.7.3.SS.7.7.4), so 15 out of 131 achievements in total can be directly or indirectly associated with
the concepts of migrant, refugee, asylum-seeker. Considering the findings of the research, while
the concepts of migrant, refugee, asylum-seekers were not included in the social studies
curriculum at all, they were found to be discussed directly or indirectly in the six criteria.
However, as seen in the findings, there is a disproportionate distribution. While the number of
items that can be associated 11 out of 18 values and 4 out of 7 learning areas is high in some
sections, only 5 out of 27 skills and only 15 of 131 total achievements are associated with
related concepts. The number of items, in particular the number of achievements, is insufficient
considering that the courses are taught in terms of achievement and subject-centered. As a
matter of fact, displaced children (migrant, refugee, asylum-seeker) in the disadvantaged groups
(IMECE, 2017) need additional lessons in terms of benefiting from education and revealing
their potential. The EU has recommended the establishment of support units in schools to
sustain the education and development of these students in a qualified manner (European
Commission, 2010). The more investments are made to these students in the disadvantaged
groups, the higher success rate will get in education. Thusly it will increase the welfare, peace
and sustainable growth level of the society (ERG, 2016). At this point, if education system in
Turkey which was founded based on equalitarian perspective reflects this equalitarian approach
on curriculums in a more inclusive way, it can ensure more productivity of students included
in these disadvantaged groups. Indeed, while Stubbs (2008) and UNESCO (2007) counted
individuals in the disadvantaged groups among vulnerable groups at the point of access to
education, they specifically mentioned migrant and refugee children living in the conflict zone.
ERG (2009) stated that the differences of the students should not hinder their access to
education, otherwise their chances of realizing their potential will decrease. At this point,
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schools should take into account the educational needs of all students and the society, as well
as refugee and asylum-seekers based on cultural diversity (Amthor, & Roxas, 2016).
Considering the needs of the students in disadvantaged groups, the curriculum should be
flexible (Tinklin, Riddell & Wilson, 2004, Şimşek, 2019; Şimşek & Kılcan, 2019).
Comprehensive education advocates stated that if a radical change is not made in existing
schools and their curricula, the existing curricula will continue to exclude them, and the goal
cannot be achieved (Ainscow, 1998; Jenkinson, 1997).
ERG (2016) reached remarkable results in a study with teachers. In this study, the idea of
enabling teacher-student communication and assuming that disadvantaged students are also
present in the classroom environment is suggested for flexibility in the curriculum flow. It is
pointed out that most of the schools where refugee students attend are lacking adequate funding,
qualified curriculum and qualified teachers (Callahan, 2013; Golden et al., 2014; Nash, &
Associates, 2015). In addition to the language problems experienced by refugee students, a
difficult curriculum and low performance based on this made it difficult for refugee students to
achieve success (Callahan, 2013; Golden et al., 2014; Kardeş & Akman, 2018; Kiang & Supple,
2016; Nash & Associates, 2015; Palaz, Çepni & Kılcan, 2019). Madziva and Thondhlana
(2017) pinpointed the importance of providing inclusive education, identifying various needs
of students in different situations, addressing emotional and psychological needs of these
students, organizing curricula on these issues, having teachers' increase self-efficacy and
support these students’ communication with their peers. Bayram (2019) stated that the biggest
obstacles to inclusive education involving disadvantaged groups are curriculum, social
perception and practices. He listed the solution suggestions of inclusive education to eliminate
obstacles in the form of reorganizing the curriculum and course hours, and teachers receiving
an effective education before and during the service period. Mutlu and Öztürk (2017) examined
the perceptions and practices of knowledge and history teachers towards differentiated teaching
and they observed that although teachers had a positive perception of their professional
competencies, differentiated classroom teaching practices and curricula were not at a sufficient
level. Wubbels, Brok, Veldman and Tartwijk (2006) emphasized the necessity of organizing
the curriculum by considering the needs of students with differences in their study. According
to Bayram (2019) curriculum of materials to be used in social studies education including local
subjects for national boundaries in connection with its content or being able to be differentiated
according to the cultural and social characteristics of the students will make the teaching more
interesting and integrative for the student. Bearing in mind that social studies is a lesson that
conveys gains in social values and skills, this subject has a special importance. Looking at the
studies on the subject in general, it is witnessed that despite the fact that the migrant, refugee,
asylum-seekers students are included in the educational environment, not knowing how to
approach them indicates that the teachers alone lack sufficiency in intercultural interaction, so
the idea of making systematic arrangements in teaching curricula is supported highly (Baltacı,
2014; Balkar, et al., 2016; Betancourt et al., 2015; Callahan, 2013; Ellis et al., 2010; Emin,
2016; Er & Bayındır, 2015; Eroğlu & Gülcan, 2016; Golden et al., 2014; Kırılmaz & Öntaş,
2020; Kiang & Supple, 2016; Nash & Associates, 2015; Polat & Rengi, 2014; Rana et al., 2011;
Sağlam & Kanbur, 2017; Sakız, 2016; Şimşek, 2019; Şimşek & Kılcan, 2019; Taştekin, et al.,
2016). In light of these results, social studies curriculum (2018) should embody more inclusive
education covering migrant, refugee, asylum-seekers concepts. Subject distribution rates should
be more balanced within the criteria discussed in the research. A learning area which includes
all disadvantaged individuals can be created. Accordingly, the special purposes, issues that
should be considered, values, skills, and achievements of the social studies curriculum can be
updated.
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