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1

This study aims to examine the relationships between value
orientations and motivational action conflicts of adolescents and to
determine how the value orientations predict motivational action
conflicts and motivational action conflicts predicts value orientations.
The research was carried out within the framework of the crosssectional screening model. The research group consists of 833 (50.9%
girls, 49.1% boys) students who are studying in different types of high
schools (Science High School, Anatolian High School, High School,
and Technical High School) in Kocaeli province. In research, the
“Value Orientations Scale” and the “Motivational Action Conflict
Scale” have been used as data collection tools. As a result of the
research, there were significant relationships between value
orientations and motivational action conflict. In conflict, which
constitutes a conflict of motivational action, the decision was made as a
result of learning, studying and leisure time meaningfully predicts
achievement value orientations. It was also found that decision,
learning, studying and leisure time in conflict significantly predicts
well-being value orientations. It has been determined that achievement
and well-being value orientations significantly predict decisions in
conflict. Again, achievement and well-being value orientations are
found to be a meaningful predictor of learning/studying. Besides,
achievement and well-being have resulted in value orientations
meaningfully predicting leisure time. Value orientations and
motivational action conflicts in adolescents are proposed to be studied
experimentally and with different variables as well.
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Introduction
Adolescence, defined as the transition period between childhood and adulthood
(Santrock, 2012/2014:16), which includes biological, cognitive, and socioemotional changes,
includes individuals between 10 and 19 years of age according to the World Health
Organization (WHO, 2007). During this period, there are many changes in cognitive,
psychosocial, and physical development areas and adolescents need to adapt to these changes.
From a psychosocial point of view, the adolescent is expected to have an identity at this stage
(Erikson, 1997/2018). The main task of adolescents is to bring together the identities they
bring from childhood with a more integrated identity (Miller, 2016/2017:216). Identity is a
self-image consisting of many parts; vocational/career identity, political identity, religious
identity, relational identity, achievement, intellectual identity, sexual identity, cultural/ethnic
identity, physical identity, interests, personality (Soundtrack, 2012/2014). According to
Robert Havinghurst (1974), one of the developmental tasks of adolescence is to acquire a set
of values and moral systems that guide their behavior (Gander and Gardiner, 2004/2015:440;
Yesilyaprak, 2018:44).
As the subject of values is a subject studied in many fields of social sciences such as
philosophy, psychology, sociology, anthropology, history, many definitions and
classifications (individual values, social values, national values, universal values, etc.) come
across. According to Schwartz (2012:3), values are used to characterize cultural groups,
societies, and individuals, monitor change over time and explain the motivational basis of
attitudes and behaviors. Values are persistent beliefs exhibited in relation to a particular style
of behavior or purpose of life, either individually or socially (Rokeach, 1973). When we think
about our values, we think about what's important to us in life. Each of us has varying degrees
of value (e.g., achievement, security, benevolence) (Schwartz, 2012:3). Values are the most
critical intrinsic factors that shape our attitudes, beliefs, and actions, and serve as key criteria
(Santrock, 2016). Values are determined motives that force the individual to choose specific
goals from a variety of options (Ozguven, 1999). Values are frames of reference that set the
ground for understanding and making sense of the individual and his / her environment,
which influence preferences and attitudes and guide behaviors (Gungor, 1998; Yapici, 2009;
Yapici, Kutlu and Bilican, 2012). Values are powerful regulators of human behavior because
they are part of one's self-fiction and identity (Welzel and Inglehart, 2010). Values, unlike
similar structures such as goals, attitudes or norms, do not have explicit references to purposes
for specific behaviors, events, however, the values which people prefer and why because it
lets you decide to avoid behaviors, events, and purposes are evaluated on the basis of
compliance or noncompliance to the value system of the individual (Schwartz, 1992). Values
correspond to the basic principles in human life; in line with these values, we prefer many
behaviors to others, and forms of behavior that we adopt or do not adopt develop (Caliskur,
2008). If an action that leads to a particular goal is incompatible with the individual's value
system, the individual likely experiences interpersonal conflict and ceases to pursue the goal,
because the action has no motivational basis (Grund and Fries, 2018).
The dynamic structure of values, social structure changes, technological advances, and the
differences in human interaction enables the exchange of value; it is observed that on change
of the values of the individual factors (age, gender, and education) and environmental factors
(family, mass media and geographical mobility), are effective (Emre, 2013). Ronald Inglehart
(1977, 1990), who proposed the theory of change of value, based his views on Maslow's
(1970) Hierarchy of Needs Theory, considered values as modern and postmodern values in
two dimensions. According to the theory of value change, economic deprivation leads to a
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focus on low order needs such as livelihood and security needs, in other words, the
development of modern values. Modern values include hard work, security, prosperity,
achievement, determination, savings, and responsibility. Relying on achievement in modern
values is the driving force of economic development and achievement is seen as the basis of
modern values. In societies, as people's low order needs such as livelihood and security are
met, as economic deprivation is eliminated, individuals tend to higher-order needs such as
belonging and socialization, self-esteem, and self-realization, resulting in the development of
postmodern values. Postmodern values include leisure choice, being with friends, satisfaction,
and giving importance to leisure times. In Inglehart's conceptualization, postmodern values
are happiness, self-actualization, and satisfying interpersonal relationships (such as leisure
time, friends). These cover both the hedonic (maximization of satisfaction, minimization of
pain) and the eudaimonic (realization of human potential) aspects of being good (Inglehart,
1977, 1990; Inglehart and Welzel, 2005).
Fries et. al, (2005) have used Inglehart's theory of value change, outlined above, to explain the
values of today's adolescents. To this end, Fries et al, 2005 defined the value dimensions of
achievement and well-being using the data of a qualitative survey conducted by Schmid et. al,
2005. The value dimensions of achievement and well-being are the core values of
contemporary students, and they cover two major areas of student life: school and leisure time
(Lens, Lacante, Vansteenkiste and Herrera, 2005). Achievement value orientation includes the
importance of effort and achievement, appreciation of school-related issues, future goals,
work, wanting to achieve certain things in life (Fries, Schmid, and Hofer, 2007). Succinctly,
achievement value orientation describes the importance of students' efforts and achievements
(Hofer, Schmid, Fries, Kilian, and Kuhnle, 2010). Well-being value orientation includes
choosing social activities (leisure time activities), spending too much time with friends, loving
fun and unplanned activities, wanting fun in life (Fries, Schmid, and Hofer, 2007). In short,
well-being value orientation characterizes students' changing preferences towards leisure time
and friends (Hofer, Schmid, Fries, Kilian and Kuhnle, 2010). Students can have both
achievement value orientation and well-being value orientation at the same time (Hofer et al,
2007). In academic learning studies, it is necessary to understand the personal values of
students, because personal values affect not only the academic task value but also the choice
and participation of academic activities (Boekaerts et al., 2006, Fries et al., 2007).
Values to guide student behavior, in general, makes a decision in human life when
achievement and well-being for all about to have interaction in their value orientation, it is
inevitable at this point, the students are likely to experience motivational action conflicts
(Fries et. al, 2005). Motivational variables have central importance in explaining experiences
and behaviors (Grund, 2019:8). Motivation is a force that serves three functions: it animates
or causes people to act, drives behavior toward achieving specific goals, and continues the
effort to achieve those goals (cited from Steers and Porter, 1991 Riggio, 2018:189). In
educational psychology, motivation typically refers to the values and motivational beliefs
underlying a particular learning task or, more generally, learning (cited from Wentzel and
Miele, 2016. Grund, 2019:8).
Where there are two or more action alternatives that offer positive incentives, but these action
alternatives cannot be performed at the same time, conflict is defined as a motivational action
conflict (Schmid, Fries, Hofer, Dietz, Reinders and Clausen, 2007). Motivational conflict
refers to the immediate decision of which of the two or more activities that are intended to be
carried out and which are opposite to each other (Hofer, 2007; Hofer et al., 2007). Studies on
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the subject (Hofer et al., 2007; Fries, Dietz, and Schmid, 2008; Hofer et al., 2009; Kuhnle et
al., 2014) show that instead of motivational action conflict, the concept of motivational
interference is also used. Fries, Schmid, Dietz, and Hofer (2005) base the approach to
motivational action conflict on the personal origins of everyday action conflicts and assume
that individual value orientations determine the probability of experiencing motivational
action conflicts. Hence, the concept of motivational action conflict is explained in connection
with individual value orientations. The concept of value orientations appears to be relevant to
situations where opposing goals come into conflict (Boekaerts et al., 2006). According to
Schmid et. al, (2005), daily action taken in terms of motivational characteristics and learning
results of the conflict, a student, a similar action is not in accord with both values within the
area, moves according to the relative importance of both value types.
There are 2 kinds of motivational interference in the school-leisure time conflict. One of these
occurs during academic learning activities where students are affected by the incentives of
leisure-time activities and are easily distracted or in a bad mood, have difficulty in continuing
learning and work superficially. In another situation, students' academic learning activities
with the incentive of their influencers, conflicting emotions and have difficulty in
concentrating on leisure-time activities that occur during accusation fear (Hofer, 2007; Grund
et. al, 2014; Hofer et. al, 2011; Kilian et. al, 2010a; Kilian et. al, 2010b; Chen, Teo, and Zhou,
2016).
Conflicts between academic and non-academic activities, also known as school-leisure time
conflicts, are among the most common motivational conflicts (Hofer et al, 2009). Research
results on the subject also reveal the relationship between value orientations of adolescents
and motivational action conflicts. Many studies (Dietz, Hofer and Fries, 2007; Fries et al.,
2005; Hofer et al., 2007; Hofer, Schmid, Fries, Zivkovic and Dietz, 2009) have concluded that
achievement and well-being value orientations conflict with action options and lead to
motivational action conflicts. Values enter the game when a person experiences a
contradiction (conflict) between two options of equal importance that are at the center of their
self (Verplanken and Holland, 2002). These studies have shown that students tend to choose
the activity that is consistent with their value orientation, which is dominant in motivational
action conflicts. Students with high achievement value orientation tended to make more
decisions for the school-related alternative, while students with high well-being value
orientation preferred the alternative for leisure time. Studies on the subject, show that students
with a higher value of success orientation experienced less motivational interference after
school-related activity decisions, but after the leisure-time related activity decisions, they
have experienced more motivational interference. Conversely, students with a higher wellbeing value orientation experienced more motivational interference after a school-related
activity decision, but they have experienced less motivational interference after a leisure-time
related decision (Chen, Teo, and Zhou, 2016; Fries et. al, 2005; Hofer et. al, 2007; Hofer et.
al, 2009; Hofer et. al, 2011; Kilian, Hofer, Fries, and Kuhnle, 2010a; Kilian, Hofer, and
Kuhnle, 2010b).
In a longitudinal study with adolescents, the mutual effects of personal value orientations and
motivational interference following school-leisure time conflicts were analyzed. On the one
hand, success and well-being value orientations, on the other hand, motivational interference
experiences during the study and leisure time in school-leisure time conflict were evaluated
twice over 2 years. The relationships between these were investigated using multiple
regression and path analysis. Motivational experience interference as a result of research,
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well-being value orientation and achievement of mutually predicts, however, while well-being
value orientation is related to the motivational interference experience, the motivational
interference is not related to well-being value orientation (Hofer, Schmidt, Fries, Kilian, and
Kuhnle, 2010).
Studies on value orientations in Turkey show that their relationships with various variables
are examined (Ateş-Bozdoğan, 2013; Karademir, 2015; Karademir and Iskender, 2019).
There are studies such as internet addiction and value orientations (Dogan 2018),
cyberbullying, parent relations, and value orientations (Nalbant, 2019), aggression and value
orientations (Kaya, Ikiz, and Asici 2019), the value orientations of secondary school students
(Kaya, Ikiz, and Asici, 2017; Turan and Kisac, 2015), the development of autonomy in
adolescence (Ozdemir and Cok, 2011), the value orientations of secondary school students
and the levels of autonomy (Sesli and Demir-Basaran, 2016). The Schwartz Values Scale,
Portrait Values Scale, and Allport - Vermon-Lindzey Values Scale are used to determine
value orientations in Turkey. The Fries, Schmid, Dietz, and Hofer (2005) scale, adapted into
Turkish by Çalışkan and Karademir (2014), was used in this study. This study also examined
the power to predict the motivational action conflicts.
Aim
This study aims to examine the relationships between value orientations and motivational
action conflicts of adolescents and to determine how the value orientations predict
motivational action conflicts and motivational action conflicts predicts value orientations.
Method
Research Model
The research was based on cross-sectional screening from general survey models. The
cross-sectional scanning model is defined as an approach to measuring at a time (Fraenkel and
Wallen, 2006) in accordance with the characteristics of the variables to be described in the
research.
Research Group
The research group consisted of 833 secondary school students, 424 of whom (50.9%)
were girls, 409 (49.1%) were boys, 33.7% were in ninth grade, 34.5% were in tenth grade and
31.8% were in eleventh grade. The students included in the research group were selected from
different high school types (Science High School 33.7%, Anatolian High School 34%, High
School 12%, and Technical High School 20.3%) to ensure maximum diversity in the sample.
Students' ages range from 14 to 19, with an average age of 16 and a standard deviation of it is
88.
Data Collection Tools
Two measurement tools were used as data collection tools in the research. The first is
the “Value Orientations Scale”, developed by Fries, Schmid, Dietz, and Hofer (2005) and
adapted into Turkish by Çalışkan and Karademir (2014). The second is the "Motivational
Action Conflict Scale”, developed by Hofer, Schmid, Fries, Dietz, Clausen, and Reinders
(2007) and again adapted into Turkish by Çalışkan and Karademir (2017).
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Value Orientations Scale (VOS)
The scale which measures individuals value orientations through two prototypes are in
the form of the determinations of individual's orientation scale, and well-being value
orientations, with two-factor four-point and determining the similarity of or the difference
with this prototype with six ratings (ranging between looks a lot like me/and doesn't look
anything like me). In the Turkish adaptation study, linguistic equivalence, explanatory, and
confirmatory factor analyses were performed. All these analyses showed that the scale is a
valid and reliable tool that measures two different value orientations (well-being and
achievement value orientations). The test-retest reliability coefficient of the scale's wellbeing value orientation dimension was .86, the test-retest reliability coefficient of the
achievement value orientation dimension was found as .83. The internal consistency and
reliability coefficient calculated from the data of this study for both achievement and wellbeing value orientations was calculated as .74.
Motivational Action Conflict Scale (MACS)
It consists of three subscales (decision in conflict, learning/study, and leisure time)
developed to investigate as accurately as possible the relationship between individuals'
motivational action conflicts and their value orientations (achievement and well-being value
orientations). On the scale, a short story has been used describing the concrete state of conflict
that adolescents can experience. After the short story quadruple suites consist of 3 items and
one-dimensional “conflict, the decision in the case of” sub-scale, then 11 positives, 4
negative, which is made up of 15 items in total, one-dimensional “learning/study” sub-scale
consists of 7 items in total, 3 positive and 4 negative, and again one-dimensional “leisure
time” sub-scales are given. The scale has been proven to be a valid and reliable tool by
analyzing linguistic equivalence, exploratory and confirmatory factors in the study of Turkish
adaptation. The test-retest reliability coefficient of Mecho's conflict decision subscale is .83,
internal consistency coefficient is.60; learning / study motivational conflict experience
subscale test-retest reliability coefficient is .83, internal consistency coefficient is .92 and
leisure time motivational conflict experience subscale test-retest reliability coefficient is .77,
the internal consistency coefficient is .56. The internal consistency reliability coefficients
calculated from the data of this study the decision in the conflict was .62, learning/study was
.90 and leisure time was calculated as .58.
Analysis of the Data
For the study, the relationships between value orientations and motivational action
conflicts of adolescents were examined using the Pearson Product-Moment Correlation
Coefficient. Multiple regression analyses were used to determine the motivational action
conflict of value orientations or the prediction levels of the value orientations of the
motivational action conflict. The study also included descriptive statistics for related
variables. In the analysis of the data .05 and .01. levels of significance were based on. SPSS
21 statistical software was used in the analysis of the data. Also, before the analysis, whether
there are end values and whether the regression analysis meets the assumptions of “linearity”
and “multivariate normality” were analyzed over 860 data sets, and the assumptions of
linearity and normality were satisfied by subtracting the end values and 27 data sets that
violate the normal distribution.
Findings
In this section, the findings obtained as a result of the analyses carried out in the
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context of the purpose of the research are given.
Table 1. Correlation coefficients and descriptive statistics between value orientations and
motivational action conflict
Variables

(1)

(2)

(3)

(4)

(5)

(1) Success
(2) Well Being
(3) Decision in Conflict
(4) Learning / Studying
(5) Leisure Time

1
-.37**
-.30**
-.40**
.27**

.41**
.45**
-.30**

.56**
-.31**

-.40**

1

Average
SS

2.73
1.18

3.26
1.22

2.35
.64

2.47
.62

2.36
.36

N = 833

** p<.01

When we examine the correlation coefficients in Table 1, between the achievement value
orientation and decision in conflict and learning/study negative, in the leisure-time, positive
direction of the mid-strength relations appears to be significant on the p<.01 level. Besides,
the conflict between decision and learning/study is positive, while the leisure time is in the
negative direction of mid-strength relations p<.01 level appears to be significant.
Table 2. Multiple regression results for the estimation of success value orientations
Model

B

SH

β

t

p

Constant
Decision in Conflict
Learning / Study
Leisure Time

3.59
-.16
-.58
.40

.38
.07
.08
.11

-.09
-.30
.12

9.53
-2.31
-7.67
3.56

.00
.02
.00
.00

R

R2

F

DurbinWatson

.43

.18

61.38

1.93

Adolescents were found to have a meaningful relationship with achievement value
orientations of conflict resolution, learning/studying, and leisure time [R=43, R2= 18, p<.05].
Accordingly, conflict resolution, learning/studying, and leisure time i.e. motivational action
conflict describes 18% of the total variance in achievement value orientation. When
standardized regression coefficients (β) and t values are examined, the relative significance
levels, respectively, learning/studying, leisure time, and motivational achievement orientation
decision action in conflict, so the conflict can be said to be a significant predictor of value.
The Durbin-Watson Test value of 1.93 also indicates that the errors are independent.
Table 3. Multiple regression results on the predictability of well-being value orientations
Model

B

SH

β

t

p

Constant
Decision in Conflict
Learning / Study
Leisure Time

1.94
.41
.55
-.42

.37
.07
.07
.11

.22
.28
-.12

5.21
5.91
7.35
-3.76

.00
.00
.00
.00

R

R2

F

DurbinWatson

.50

.25

92.91

1.87

Adolescents were found to have a meaningful relationship with well-being value orientations
of conflict resolution, learning/studying, and leisure time [R=50, R2=25, p<.01]. Accordingly,
conflict resolution, learning/studying, and leisure time, i.e., motivational action conflict wellParticipatory Educational Research (PER)
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being account for 25% of the total variance in value orientation. When the standardized
regression coefficients (β) and t values are examined, it can be said that, as relative
importance levels, learning/studying, leisure time, and conflict resolution, i.e., motivational
action conflict, are a significant predictor of well-being value orientations. The DurbinWatson Test value of 1.87 also shows that errors are independent.
Table 4. Multiple regression results on decision estimation in conflict
Model

B

SH

Constant
Success
Well being

2.00
-.09
.19

.09
.02
.02

β

t

p

R

R2

F

DurbinWatson

-.17
.35

21.85
-5.03
10.42

.00
.00
.00

.44

.19

99.89

1.90

The success and well-being value orientations of adolescents were found to have a significant
relationship with the decision in conflict [R=44, R2= 19, p<.01]. Accordingly, success and
well-being value orientations account for 19% of the variance in the decision in conflict.
When standardized regression coefficients (β) and t values are examined, it can be said that
the well-being and success value orientations, respectively, are a significant predictor of
conflict resolution. The Durbin-Watson Test value of 1.90 also shows that errors are
independent.
Table 5. Multiple regression results related to learning/studying
Model

B

SH

β

t

p

R

R2

F

DurbinWatson

Constant
Success
Well being

2.29
-.14
.18

.08
.02
.02

-.27
.35

27.13
-8.56
10.89

.00
.00
.00

.52

.27

150.89

1.95

The success and well-being value orientations of adolescents were found to have a
meaningful relationship with learning/study [R=52, R2=27, p<.01]. According to this, success
and well-being value orientations account for 27% of the variance in learning/studying. When
standardized regression coefficients (β) and t values are examined, it can be said that the wellbeing and success value orientations, respectively, as relative importance levels, are a
significant predictor of learning/studying. The Durbin-Watson Test value of 1.95 also
indicates that the errors are independent.
Table 6. Multiple regression results on the predictability of leisure time
Model

B

SH

β

t

p

R

R2

F

DurbinWatson

Constant
Success
Well being

2.44
.06
-.07

.54
.01
.01

.19
-.23

45.52
5.29
-6.71

.00
.00
.00

.35

.12

57.34

1.93

The success and well-being value orientations of adolescents were found to have a significant
relationship with leisure time [R=35, R2=12, p<.01]. Accordingly, success and well-being
value orientations account for 12% of the variance in leisure time. When standardized
regression coefficients (β) and t values are examined, it can be said that the well-being and
Participatory Educational Research (PER)
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success value orientations, respectively, as relative importance levels, are a significant
predictor of learning/studying. The Durbin-Watson Test value of 1.93 also indicates that the
errors are independent.
Conclusion, Discussion, and Suggestions
The study aimed to examine the relationship between adolescent success and wellbeing value orientations and motivational action conflicts. Three important key results were
obtained in the study.
The first of these are the results of the relationships between value orientations and the
conflict of motivational action. It has been found to involve meaningful relationships between
value orientations and motivational action conflict. It was determined that there were negative
and positive relations between decision and learning/study in conflict with the success value
orientation. Besides, there were no statistically significant relationships between well-being
and conflict decision and learning/study in a positive and negative direction in leisure time.
These findings are consistent with the research findings made on the subject. Students who
value success, future goals, and hard work more often experience less motivational
interference about school-related to-do work, while those who do experience more
motivational interference after a decision on leisure time. On the contrary, after a decision
related to school, students who have more value to leisure time and social activities
experienced more motivational interference but after a decision related to leisure time, they
experienced less motivational interference (Fries et. al, 2005; Dietz, Hofer and Fries, 2007;
Hofer et. al, 2007; Hofer, Schmidt, Fries, Zivkovic and Dietz, 2009; Grund et. al, 2014, Hofer
et. al, 2011, Kilian, Hofer, Fries, and Kuhnle, 2010a; Kilian, Hofer, and Kuhnle, 2010b;
Chen, Teo, and Zhou, 2016). In a cross-section study, Fries and others (2008) found that as
motivation confusion increased, an unselected task became more attractive to the learner.
Moreover, there is experimental evidence of the effect of the eliminated option on the nature
of the present behavior. Students who overestimate achievement enjoy meeting their friends
less when a learning decision is suspended than students whose achievement is not high
(Fries, Schmid, Dietz, and Hofer, 2005). Most studies on the subject (Hofer et al, 2007) do not
allow conclusions to be drawn on the extent to which values affect the motivation variable
since they use cross-sectional designs. The second and third basic results obtained in this
study relate to the predictory roles of variables.
The second fundamental result obtained in this research relates to the role of motivational
action conflict as a predictor of value orientations. In this result, achievement and well-being
in itself are addressed towards value orientations. In conflict, which constitutes a conflict of
motivational action, the decision was made as a result of learning, studying and leisure time
meaningfully predicts achievement value orientations. It was also found that decision,
learning, studying and leisure time in conflict significantly predicts well-being value
orientations.
The third research result belongs to the role of value orientations as predictory on the
motivational action conflict. This is examined in the context of conflict resolution, learning
tutoring, and leisure time, which ultimately constitutes a conflict of motivational action in
itself. It has been determined that achievement and well-being value orientations significantly
predict decisions in conflict. Again, achievement and well-being value orientations are found
to be a meaningful predictor of learning/studying. Besides, achievement and well-being have
resulted in value orientations meaningfully predicting leisure time. The last two findings of
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the study are generally consistent with the findings of the longitudinal studies of Hofer,
Schmid, Fries, Kilian, and Kuhnle (2010), which examined the interrelationship between
motivational action conflict and value orientations.
When students face a conflict between school and leisure-time activities, they conflict when
deciding, and this conflict leads to confusion during learning/studying and leisure time
activities in connection with their value orientation. If we interpret the same situation in
reverse, when students need to decide between school-leisure time activities and
learning/studying, the motivational interference they experience during leisure time is related
to their value orientation. This result supports the research findings related to the relationship
between motivational action conflicts and value orientations (Chen, Teo, and Zhou, 2016;
Dietz, Hofer and Fries, 2007; Fries et. al, 2005; Grund et. al, 2014; Hofer et. al, 2011; Hofer
et. al, 2007; Hofer, Schmidt, Fries, Zivkovic and Dietz, 2009; Kilian, Hofer, Fries, and
Kuhnle, 2010a; Kilian, Hofer, and Kuhnle, 2010b). Values to guide student behavior, in
general, makes a decision in human life when achievement and well-being for all about to
have interaction in their value orientation, it is inevitable at this point, the students are likely
to experience motivational action conflicts (Fries et. al, 2005).
Research shows that school-leisure time conflict can have negative consequences on the
issues of little time devoted to academic studies, academic deferral, poor academic
satisfaction, poor academic performance, and a sense of academic helplessness (Hofer, 2007;
Grund et al, 2014). School-leisure time conflict can lead to an academic postponement,
defined as the conscious postponement of an intended course of action, although it is known
that there are disadvantages to delay (Steel, 2007). Considering all these effects, it is
important to do more study related to identity creation (Ericsson, 1997/2018) and potential
motivational conflicts that adolescents may experience in the process of development of a
system of values and morals (Gander and Gardiner, 2004/2015:440; Yeşilyaprak, 2018:44)
that will guide their behavior.
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