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Gender stereotypes are societal generalizations about behaviors, roles, and
traits expected from individuals based on gender. Preschool children start
internalizing these stereotypes early through their observations and social
interactions. This study examined preschool children’s gender stereotypes
regarding professions, colors, and emotions. Using a phenomenological
qualitative design, the research included 91 preschool children from a large
city in Turkey. Data were gathered through face-to-face interviews where
preschool children were shown images of gender-neutral animal figures
and asked related questions. The collected data were analyzed
descriptively. Results showed that preschool children have embraced
gender stereotypes, linking professions, colors, and emotions to gender.
Family members, teachers, and environmental observations were the most
influential factors in shaping these associations. For example, professions
like police officer and driver were primarily associated with boys, doctor
with girls, and teaching with both genders. Preschool children connected
pink and purple with girls, while blue and green were linked to boys.
Emotional attributions also reflected gender differences: boys were
associated with courage, anger, and fun, while girls were linked to fear,
sadness, and love of nature. These findings highlight the need to raise
awareness of gender stereotypes early on. Educational efforts promoting
gender-neutral understanding can positively support preschool children’s
social and emotional development.

Introduction

Gender stereotypes begin to develop in early childhood and play a crucial role in
shaping how children perceive social roles, behaviors, and emotions. During the preschool
period, children are particularly sensitive to social messages conveyed through family
interactions, peer relationships, educational settings, and media representations. These early
experiences contribute to the formation of gender-based expectations that may influence
children’s social, emotional, and educational development over time. Therefore, examining
gender stereotypes during the preschool years is essential for understanding the foundations of
gender-related perceptions.

In social life, certain attitudes, behaviors, and interests are commonly associated with gender

* Correspondency: zeynept@sakarya.edu.tr


http://www.perjournal.com/
mailto:Correspondency:

Participatory Educational Research (PER), 13(3); 282-294, 1 May 2026

and are often perceived as natural characteristics of women and men. These socially constructed
expectations become embedded in daily interactions through gender stereotypes, which are
transmitted across generations (Zeyneloglu, 2008). Gender role stereotypes reflect shared
beliefs about how women and men are expected to think, feel, and behave. For example, girls
and women are frequently described as compassionate and emotional, whereas boys and men
are often characterized as assertive and dominant (Imhoff & Hoffmann, 2023). Such stereotypes
influence individuals’ perceptions of themselves and others and reinforce socially accepted
gender norms.

Sex refers to the biological, genetic, and physiological characteristics that classify individuals
as female or male (D6kmen, 2021). Gender, by contrast, encompasses the roles, behaviors, and
expectations constructed through social and cultural processes (Wood, 1995). While sex is
grounded in biological differences, gender reflects the influence of societal norms and cultural
practices on individual behavior (Sabuncuoglu, 2006). From early childhood, individuals learn
gender roles through interactions with family members, educational institutions, and the
broader social environment, leading to the formation of gender identities shaped by social
experiences (Powell & Greenhause, 2010).

Gender stereotypes prescribe characteristics and behaviors considered appropriate for women
and men and often give rise to prejudices that reinforce gender inequality (Sarag, 2013).
Rosenkrantz et al. (1968) defined prejudice based on sexual categorization as sexism. In this
context, gender stereotypes affect not only how individuals are perceived by others but also
how they understand themselves and their social environment.

Although biological and hormonal factors play a role in development, learning is considered
the primary mechanism through which gender roles are acquired. During early childhood,
children begin to internalize gender-related expectations by observing and interpreting the
behaviors, attitudes, and norms modeled by significant others, particularly family members and
teachers (Dokmen, 2021). As children engage with their social environments, they gradually
differentiate behaviors, play preferences, and aspirations based on gender-related cues (Unal,
et al., 2017). Through toys, games, and everyday interactions, children learn which roles and
behaviors are considered appropriate for their gender and develop attitudes aligned with these
expectations over time (Zeybekoglu, 2013).

Several theoretical approaches explain how gender stereotypes emerge in early childhood.
Gender Schema Theory proposes that children organize gender-related information into
cognitive schemas that guide their perceptions and behaviors, emphasizing the role of cultural
and social influences in gender development (Bem, 1983; Starr & Zurbriggen, 2017).
According to this perspective, children actively construct meaning from gendered information
encountered in their environment. In contrast, Social Learning Theory emphasizes the role of
observation and imitation, suggesting that children learn gendered behaviors and attitudes by
observing models and receiving reinforcement within their social context (Bandura, 1977,
1986). Together, these theoretical frameworks provide a comprehensive explanation for the
development of gender-based perceptions in early childhood.

Empirical studies have demonstrated that preschool children are exposed to gender stereotypes
across multiple domains, including professions, colors, and emotions. Research with children
aged 3—6 has shown that children associate certain professions and emotional traits with gender
and apply these stereotypes in daily interactions (Bussey & Bandura, 1999; King et al., 2021;
Gonzalez et al., 2022). Importantly, these associations are typically expressed in terms of
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professions attributed to women or men, rather than as professions inherently belonging to one
gender. Preschool-focused studies have largely examined gender representations in educational
programs, picture books, and classroom practices, revealing that gendered messages are
frequently conveyed through early educational materials and interactions (Fitzpatrick &
McPherson, 2010; Meland & Kaltvedt, 2017; Chung & Huang, 2021; Nordmo, 2024; Stoppa,
Molina, & Hache, 2024; Van Lombergen et al., 2024). However, fewer studies have directly
investigated preschool children’s own gender stereotypes across multiple domains.

In contrast, research conducted with elementary school children has consistently shown that
gender stereotypes influence children’s behaviors, academic interests, and future aspirations.
Studies indicate that gender-based associations become more explicit and stable with age,
highlighting the importance of examining their emergence during the preschool period (Kostas,
2014; Lucchini & Dodman, 2015; Hamilton & Roberts, 2017; Gilchrist & Zhang, 2024; Aggiil
& Yilmaz, 2024).

Taken together, findings from previous studies suggest that gender stereotypes constitute a
foundational mechanism through which gender inequality is reproduced in social life. Since
these stereotypes begin to form in early childhood, examining preschool children’s gender-
based perceptions is essential for understanding the roots of gender inequality. This link
between early gender stereotyping and later inequality provides the conceptual rationale for
focusing on gender stereotypes in the preschool period.

Despite the growing body of international research, limited studies have examined preschool
children’s gender stereotypes within the Turkish context, particularly by focusing directly on
children’s own perceptions rather than educational materials or adult practices. Therefore, the
present study aims to examine gender stereotypes among preschool children attending early
childhood education institutions in a metropolitan city in Turkey, with specific attention to
children’s associations related to professions, colors, and emotions.

Accordingly, the study addresses the following research questions:
e How do preschool children associate professions with gender?
e How do preschool children associate colors with gender?

e How do preschool children associate emotions with gender?
Method

Research Model

This study employed a qualitative research approach to examine gender stereotypes
among preschool children. Qualitative research focuses on understanding how individuals
make sense of a phenomenon through their experiences and interpretations (Yildirim & Simsek,
2018). This approach was considered appropriate for exploring preschool children’s
perceptions of gender-related concepts.

Phenomenology was adopted as the research design. Phenomenology aims to explore
participants’ lived experiences and the meanings they attribute to a particular phenomenon
(Patton, 2014). In the present study, gender stereotypes were conceptualized as the phenomenon
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of interest, and preschool children’s perceptions and expressions of these stereotypes were
examined. Visual stimuli were used to elicit children’s perceptions related to professions,
colors, and emotions, enabling an in-depth understanding of how gender-related meanings are
constructed in early childhood. In phenomenological research, significant statements derived
from interviews are analyzed to identify common experiences, which are then supported by
direct quotations (Ceylan Capar & Ceylan, 2022).

Study Group

The study group consisted of 91 preschool children (50 girls and 41 boys) attending
public preschools in a metropolitan city located in western Turkey. Maximum variation
sampling, a type of purposive sampling, was used to ensure diversity within the study group.
In this process, attention was paid to including children from different socioeconomic
backgrounds and achieving a balanced gender distribution. The primary aim of maximum
variation sampling is to represent diverse characteristics related to the research topic within a
relatively small sample (Yildirinm & Simsek, 2018). The inclusion criteria for the study were
that children were enrolled in public preschools, were between 5 and 6 years old, and were able
to verbally express their thoughts. Schools were selected based on accessibility and willingness
to participate, and children were included with parental consent.

Data Collection Tools

Data were collected using visual stimuli designed to reveal preschool children’s gender
stereotypes and open-ended interview questions related to these visuals. The images used in the
study were adapted from visual materials developed by Hacin Beyazoglu, Komac, and Fekonja
(2024) and were revised based on expert opinions. All visuals depicted a bear character
intentionally designed without explicit gender markers to prevent direct gender attribution.

A total of 16 visual stimuli were used, representing three main categories: colors, professions,
and emotions. The visuals were designed to reflect common gender-related cues that children
may encounter in everyday life. An overview of the visual stimuli and their categories is
presented in Table 1.

Table 1. Visual Stimuli Used in the Study

Image No Category Description of the Visual Stimulus

1 Color Bear wearing a pink scarf

7 Color Bear wearing a blue scarf

8 Color Bear sleeping with a purple pillow and pink blanket
9 Color Bear sleeping with a green pillow and blue blanket
3 Profession Bear depicted as a doctor

4 Profession Bear depicted as a teacher

6 Profession Bear depicted as a cashier

15 Profession Bear depicted as a police officer

16 Profession Bear depicted as a driver

2 Emotion Bear displaying fear

5 Emotion Bear caring for children (compassion)

10 Emotion Bear climbing a tree to save a cat

11 Emotion Bear working in the garden

12 Emotion Bear crying (sadness)

13 Emotion Bear dancing (joy)

14 Emotion Bear expressing anger

In the colors category, visuals included gender-associated colors such as pink, blue, purple, and
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green. The professions category consisted of images portraying occupations commonly
associated with gender stereotypes, including doctor, teacher, cashier, police officer, and driver.
The emotions category included visuals representing emotional states such as fear, sadness,
anger, compassion, joy, and care for nature, conveyed through body language and facial
expressions.

The suitability and content validity of the visuals and interview questions were evaluated
through expert review. Based on the feedback received, necessary revisions were made, and the
final versions of the materials were determined. In addition, a pilot study was conducted with
three preschool children who were not included in the main study group. The pilot interviews
indicated that the visuals and questions were clear, understandable, and appropriate for the
developmental level of preschool children.

The visual stimuli were presented to the children in a structured manner according to thematic
categories. First, visuals related to colors were shown, followed by visuals representing
professions, and finally visuals depicting emotions. Themes were not mixed during the
presentation to avoid confusion and to ensure that children focused on a single dimension at a
time. Sample visuals representing the occupation and color themes are provided in Figures 1
and 2 to illustrate the characteristics of the stimuli used in the study.

Figure 1. Bear wearing a pink scarf Figure 2. Bear depicted as a teacher

Data Collection and Data Analysis

Data were collected through face-to-face, individual interviews with 91 preschool
children attending public preschools in a metropolitan city in Turkey during the first semester
of the 2024-2025 academic year. The interviews were conducted one-on-one in the classroom
environment under the supervision of the classroom teacher to ensure that the children felt
comfortable and secure. Throughout the interviews, simple and age-appropriate language was
used, and children were encouraged to express their thoughts freely.

Each visual stimulus was presented to the children individually. For each visual, open-ended
questions such as “Is this character a woman or a man?” and “Why do you think so?” were
asked to explore children’s gender-based perceptions. The children’s verbal responses were
recorded in written form by the researchers during the interviews. Each interview lasted
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approximately 10—12 minutes.

The data were analyzed using descriptive analysis. Descriptive analysis involves organizing
qualitative data according to predetermined themes aligned with the research questions and
presenting the findings through direct quotations (Yildirnm & Simsek, 2018). This approach
aims to minimize researcher interpretation and present participants’ views as objectively as
possible (Patton, 2014).

In the first stage of the analysis, the written interview data were organized in line with the
purpose of the study. The data were then coded according to the main themes derived from the
research questions: professions, colors, and emotions. These themes were further categorized
as female-associated and male-associated professions, colors, and emotions. Participant
statements were grouped under the relevant themes and described in a meaningful and
systematic manner (Miles, Huberman, & Saldana, 2014). Direct quotations were included to
enhance the credibility of the findings.

To ensure reliability, the coding process was conducted independently by two researchers.
Inter-coder reliability was calculated using Miles and Huberman’s (1994) formula [Agreement
= (Number of Agreements / (Number of Agreements + Number of Disagreements)) x 100]. The
inter-coder agreement rate was found to be 94%, indicating a high level of reliability. In cases
of disagreement, consensus was reached through discussion. The findings were presented using
tables and supported by numerical frequencies (n).

Results

This section presents the findings related to preschool children’s gender stereotypes
concerning occupations, colors, and emotions. The results are organized in line with the
research questions and supported by tables and selected sample quotations.

Gender Stereotypes Related to Occupations

In the context of the research question “How do preschool children associate certain
professions with gender? ”, children’s views on gender stereotypes related to occupations and
their attributions of these occupations to women and men are presented in Table 2.

Table 2. Preschool children’s gender-based attributions of occupations

Profession Attributed  to Attributed to Sample Student Statements
women (n) men (n)

Doctor 77 14 “My doctor is a woman.”(S2)
“Women take good care of patients.” (S15)

Teacher 45 46 “Women take good care of patients.” (S7)
“Anyone can be a teacher.” (S26)

Cashier 38 53 “In the markets there, women and men are cashiers,
but money is a man’s job.” (S90)

Police officer 24 67 “A man becomes a police officer because he is strong

and catches bad people.” (S71)

“My mother and father are both police officers, but I

think men are better at being a police officer.” (S8)
Driver 31 60 My father drives, men can be drivers.” (S32)

“My mother drives, women can be drivers t00.” (S84)

As shown in Table 2, most preschool children attributed the professions of police officer, driver,
and cashier with men, whereas teaching was perceived as a gender-neutral profession. The
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medical profession was predominantly associated with women.

When children were asked to explain their choices, they often referred to characteristics they
believed were required for each profession. Policing and driving were frequently associated
with physical strength, courage, and control, which were perceived as male characteristics.
Although some children reported that both women and men worked as cashiers, handling
money was often described as a male responsibility. Teaching was described as suitable for
both genders, mainly due to children’s direct experiences with both female and male teachers.
The medical profession was largely attributed to women, as many children stated that their own
doctors were female.

Overall, children’s perceptions of occupations were shaped not only by observation but also by
gendered beliefs about the personal qualities required for specific professions.

Gender Stereotypes Related to Colors
In response to the research question “How do colors play a role in gender perceptions?”,
children’s views regarding gender-associated colors are presented in Table 3.

Table 3. Preschool children’s gender-based attributed of colors

Color Attributed  to Attributed to Sample Student Statements
girls (n) boys (n)

Pink 77 14 “QGirls like pink because my mother also buys pink.”
(83)
“QGirls like pink, my toys and my school bag are pink
t00.” (S45)

Blue 35 56 “My dad’s favorite color is blue; he has a blue car.”
(S32)
“I am a girl, but I like the color blue.” (S48)

Purple 62 29 “Purple is the color of princesses, girls like it.” (S78)

“I am a boy, but I have purple toys, and I like the color
purple.” (S54)

Green 30 61 “Boys like blue or green. Because these colors are
boys’ colors” (S62)
“I like blue, my clothes are blue like my dad.” (S88)

Table 3 shows that pink and purple were predominantly associated with girls, whereas blue and
green were mainly associated with boys. Children frequently explained these associations by
referring to the colors of clothing, toys, and personal belongings used by family members and
peers.

The findings indicate that children’s gendered color perceptions are largely shaped by social
observation and environmental cues. Pink and purple were linked to girls due to their frequent
use in products marketed to females and by women in children’s immediate surroundings.
Similarly, blue and green were associated with boys because these colors were often connected
to fathers or male peers. However, some children stated preferences for colors not traditionally
associated with their gender, suggesting that individual experiences may moderate gender-
based color stereotypes.

Gender Stereotypes Related to Emotions

To answer the research question “Which emotions do preschool children think are
specific to which gender?”, children’s attributions of emotions to women and men are presented
in Table 4.
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Table 4. Preschool children’s gender-based perceptions of emotions

Emotion Attributed to Attributed Sample Student Statements
women (n) to men (n)
Fear 55 36 "Fathers are braver." (C62)
"My mother is a coward compared to my father." (C55)
Family love 59 32 “Mothers take more care of their children.” (C45)
“My father takes me and my brother to the park™ (C79)
Compassion 38 53 “My father is strong, so he climbs the tree and saves the cat”
(C37)
“My mother is more helpful.” (C85)
Love of Nature 58 33 “My mother loves flowers.” (C7)
“The garden of our site is tidied by male staft” (C22)
Sadness 69 22 “Mothers cry more.” (C32)
“My father cries when he gets emotional.” (C23)
Fun/Joy 33 58 “Men are more fun.” (C11)
“My father makes me laugh” (C29)
Anger 26 65 “Fathers are usually angry; they get angry at everything”
(C91)

“When my mother gets angry, she sometimes shouts” (C66)

As shown in Table 4, emotions such as sadness, fear, family love, and love of nature were more
frequently attributed to women, whereas anger, joy/fun, and compassion were more often
associated with men. Children’s explanations revealed that these associations were strongly
influenced by how emotions were expressed through behavior rather than by the emotion itself.

For instance, compassion was attributed to women when linked to nurturing behaviors, but to
men when it involved actions requiring courage, such as rescuing an animal. Similarly, joy was
associated with men due to fathers’ involvement in active play, while sadness was more
frequently linked to women because mothers were perceived as crying more often. These
findings suggest that children’s gendered perceptions of emotions are shaped by their
observations of everyday social interactions and the gendered ways emotions are displayed
within their environments.

Discussion

This study aimed to examine preschool children’s gender stereotypes related to
occupations, colors, and emotions based on their interpretations of visual stimuli. The findings
indicate that preschool children tend to attribute these domains to gender in ways that reflect
commonly observed social patterns. It is important to emphasize that this study did not involve
an intervention or educational program; rather, it focused on children’s interpretations of visual
representations and their explanations of these interpretations. Therefore, the discussion is
limited to understanding how children perceive and interpret gender-related cues, not to
changing or evaluating the appropriateness of these perceptions.

It should be emphasized that the expressions used in this study, such as “professions attributed
to women or men,” reflect children’s perceptions rather than normative judgments about gender
roles. Regarding occupations, the findings show that preschool children frequently attributed
professions such as police officer and driver to men, while medicine was often attributed to
women and teaching to both genders. These findings are consistent with previous studies
conducted with preschool and early school-age children, which indicate that children tend to
categorize occupations based on the gender distribution they observe in their immediate
environment (Doni, 2021; Karabekmez et al., 2018; Giilgigek & Tantekin Erden, 2024).
Although some studies conducted with elementary school students report similar patterns (e.g.,
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Gilchrist & Zhang, 2024), the present study demonstrates that such gendered occupational
perceptions emerge already in the preschool period, suggesting that these perceptions develop
before formal schooling.

Children’s explanations indicate that these perceptions are largely shaped by observation rather
than abstract reasoning. Family members, teachers, and other adults serve as salient role
models, and children appear to generalize from these observations when categorizing
professions. This process is consistent with Bandura’s (1977) social learning theory, which
emphasizes learning through observation and modeling. Importantly, these findings do not
suggest that children’s perceptions are incorrect or should be eliminated; rather, they illustrate
how children make sense of the social world using available cues.

In terms of color preferences, the findings show that preschool children commonly attributed
pink and purple to girls and blue and green to boys. Previous research has similarly
demonstrated that children’s color—gender attributions are shaped by cultural symbols, media
representations, and marketing practices (Uzun, 2022; Weisgram et al., 2014; Arda et al., 2024).
In this study, children frequently justified their choices by referring to who uses these colors in
their environment, such as parents or peers. These findings support the view that color
preferences are not solely individual choices but are influenced by socially shared meanings.
However, the presence of children who preferred colors traditionally attributed to the opposite
gender also suggests that these associations are not fixed and allow for individual variation.

The findings related to emotions indicate that preschool children tend to attribute emotions such
as anger, courage, and fun more frequently to men, whereas fear, sadness, love of nature, and
family-related affection were more often attributed to women. These results are consistent with
previous studies showing that children link emotions to gender based on observed behavioral
patterns rather than on the emotional experience itself (Diener & Lucas, 2004; Widen &
Russell, 2002; Ata Dogan et al., 2018). In the present study, children’s explanations suggest
that they interpret emotions through observable expressions in daily life. For example,
compassion was attributed to men when it involved physically demanding actions, whereas
nurturing forms of compassion were attributed to women.

It is crucial to clarify that these findings do not imply that emotional expressions should be
reshaped or that biological and developmental differences between girls and boys should be
ignored. The study does not argue that gender-specific developmental characteristics are
irrelevant, nor does it advocate for eliminating gender distinctions. Rather, the findings
illustrate how children interpret emotional expressions through socially learned patterns.
Recognizing these patterns does not mean denying innate or developmental differences;
instead, it allows for a clearer understanding of how social and cultural expectations interact
with children’s perceptions.

Concerns that gender equality may lead to “genderlessness” are understandable; however, the
concept of gender equality, as discussed in the context of this study, does not aim to erase
gender differences or alter children’s innate characteristics. Instead, it refers to creating
environments in which children are not restricted in their interests, expressions, or aspirations
solely based on gender. Acknowledging developmental differences while avoiding rigid
gender-based limitations is a balanced approach that respects both biological diversity and
social fairness.

Overall, the findings suggest that preschool children actively construct gender-related meanings
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based on their social environment. These meanings reflect cultural norms rather than deliberate
choices or fully developed beliefs. Understanding how these perceptions emerge in early
childhood is essential for educators and families, not to change children’s nature, but to become
aware of the implicit messages conveyed through everyday interactions and representations.
Such awareness may help create educational environments that respect individual differences
while allowing children to explore roles, emotions, and preferences without unnecessary
gender-based constraints.

Conclusions

This study examined preschool children’s gender stereotypes related to occupations,
colors, and emotions based on their interpretations of visual stimuli. The findings indicate that
preschool children tend to attribute these domains to gender in ways that reflect commonly
observed social patterns. Children’s explanations suggest that these perceptions are shaped
through everyday observations of family members, teachers, and their broader social
environment. The results show that gender-related perceptions emerge at an early age and are
evident across multiple domains. Preschool children classified certain professions, colors, and
emotions in gendered ways, often referring to observed behaviors and roles in their immediate
surroundings. These findings contribute to the existing literature by demonstrating that gender-
related perceptions are already present during the preschool period and are not limited to later
stages of schooling.

Overall, the study provides insight into how preschool children interpret gender-related cues in
their environment and how these interpretations reflect broader social representations rather
than deliberate judgments or fully developed beliefs.

Limitations

This study has several limitations that should be considered when interpreting the
findings. The research was conducted with 91 preschool children attending schools in a
metropolitan city in Turkey. Therefore, the findings are limited to a specific regional and
cultural context and may not be transferable to different socio-cultural settings. The qualitative
research design focused on children’s interpretations of visual stimuli and their verbal
explanations. While this approach allowed for an in-depth exploration of children’s
perceptions, it does not permit generalization of the findings to a broader population. The study
relied on visual representations to explore gender perceptions. Children’s responses may have
been influenced by their familiarity with similar images or experiences, which may have shaped
their interpretations. Another limitation of the study is that the interviews were conducted in
the presence of the classroom teacher. Although this was intended to ensure that children felt
safe and comfortable, the teacher’s presence may have influenced some children’s responses
by encouraging socially desirable answers.

Declarations

Acknowledgments: We would like to thank the students who participated in our study.
Funding: -

Ethics Statements: Ethics committee approval was obtained from the Sakarya University ethics
committee: 06.12.2024/ E-61923333-050.99-426982

Conflict of Interest: The authors report no competing interests to declare.

Informed Consent: The participants' informed consent has been obtained.

Data availability: The data of this study can be shared upon a justified request.

g"v‘ «-mi.\,"‘l
Participatory Educational Research (PER) ‘@

-291-



Manifestations of Social Gender Stereotypes in Preschool Children Z.Demirtas, H. Altintas

References

Aggiil, C., &Yilmaz, F. (2024). Investigation of stereotypes and prejudices of primary school
students in terms of age and gender. Marmara University Atatiirk Education Faculty
Journal of Educational Sciences, 59(59), 91-112.
https://doi.org/10.15285/maruaebd.1321897

Arda, U., Kaya, R., & Ercan, O. (2024). Online toy stores as a tool for the reproduction of
gendered toys. [International Journal of Social Sciences, 8(4), 567-5809.
http://dx.doi.org/10.30830/tobider.sayi.20.31

Ata Dogan, S., Atigs Aksoy, N., & Giiney Karaman, N. (2018). Opinions of 5-year-olds on level
of gender stereotype and gender roles at home. Gazi Journal of Educational Science,
4(3), 53-65. https://doi.org/10.30855/gjes.2018.04.03.004

Bandura, A. (1977). Social learning theory. Englewood Cliffs, NJ: Prentice Hall.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Englewood Cliffs, NJ: Prentice Hall.

Bem, S. L. (1983). Gender Schema Theory and its implications for child development: Raising
gender-aschematic children in a gender-schematic society. Signs: Journal of Women in
Culture and Society, 8, 598 - 616. https://doi.org/10.1086/493998

Bussey, K., & Bandura, A. (1999). Social cognitive theory of gender development and
differentiation. Psychological Review, 106(4), 676—713. https://doi.org/10.1037/0033-
295X.106.4.676

Ceylan Capar, M., & Ceylan, M. (2022). A Comparison of case study and phenomenology
design. Anadolu University Journal of Social Sciences, 22(Special Issue 2), 295-312.
https://doi.org/10.18037/ausbd.1227359

Chung, Y., & Huang, H. H. (2021). Cognitive-based interventions break gender stereotypes in
kindergarten children. International Journal of Environmental Research and Public
Health, 18(24), 13052. https://doi.org/10.3390/ijerph182413052

Diener, M. L., & Lucas, R. E. (2004). Adults’ desires for children’s emotions across 48
countries. Journal of CrossCultural Psychology, 35, 525-547.

Doni, E. (2021). Exposing preschool children to counterstereotypical professional role models
using audiovisual means: A small study in a preschool in Greece. Early Childhood Educ
J, 49, 295-302. https://doi.org/10.1007/s10643-020-01071-3

Dokmen, Y. Z. (2021). Toplumsal cinsiyet sosyal psikolojik aciklamalar [Social psychological
explanations of gender]. Ankara: Remzi Bookstore.

Fitzpatrick, M. J., & McPherson, B. J. (2010). Coloring within the lines: Gender stereotypes in
contemporary  coloring  books.  Sex  Roles, 62, 127-137  (2010).
https://doi.org/10.1007/s11199-009-9703-8

Gilchrist, E., & Zhang, K. C. (2024). Gender stereotypes in the UK primary schools: Student
and teacher perceptions. International Journal of Educational Reform, 33(3), 270-294.
https://doi.org/10.1177/10567879221114889

Gonzalez, A. M., Block, K., Oh, H. J. J., Bizzotto, R., & Baron, A. S. (2022). Measuring implicit
gender stereotypes using the preschool auditory stroop. Journal of cognition and
development, 23(2), 254-272.

Giilgicek, T., & Tantekin Erden, F. (2024). Effect of gender-neutral activities on preschool
children’s gender stereotypes. European Early Childhood Education Research Journal,
33(3), 497-512. https://doi.org/10.1080/1350293X.2024.2389196

Hacin Beyazoglu, K., Komac, Z., & Fekonja, U. (2023). What gender are the animal characters
in the illustrations? Gender stereotyping by children in early childhood. Early Child
Development and Care, 194(1), 87-101.
https://doi.org/10.1080/03004430.2023.2282359

i"‘ ;mni.,h“
L :
@ Participatory Educational Research (PER)
Qo

-292-


https://doi.org/10.15285/maruaebd.1321897
http://dx.doi.org/10.30830/tobider.sayi.20.31
https://doi.org/10.30855/gjes.2018.04.03.004
https://doi.org/10.1086/493998
https://doi.org/10.1037/0033-295X.106.4.676
https://doi.org/10.1037/0033-295X.106.4.676
https://doi.org/10.18037/ausbd.1227359
https://doi.org/10.3390/ijerph182413052
https://doi.org/10.1007/s10643-020-01071-3
https://doi.org/10.1007/s11199-009-9703-8
https://doi.org/10.1177/10567879221114889
https://doi.org/10.1080/1350293X.2024.2389196
https://doi.org/10.1080/03004430.2023.2282359

Participatory Educational Research (PER), 13(3); 282-294, 1 May 2026

Imhoff, R., & Hoffmann, L. (2023). Prenatal sex role stereotypes: Gendered expectations and
perceptions of (expectant) parents. Archives of sexual behavior, 52(3), 1095-1104.

Karabekmez, S., Yildirim, G., Ozyllmaz Akamca, G., Ellez, A. M., & Uner Bulut, A. N. (2018).
The study of social gender perceptions of preschool children related to professions.
Science, Education, Art and Technology Journal (SEAT Journal), 2(1), 52-70

King, T. L., Scovelle, A. J., Meehl, A., Milner, A. J., & Priest, N. (2021). Gender stereotypes
and biases in early childhood: A systematic review. Australasian Journal of Early
Childhood, 46(2), 112-125. https://doi.org/10.1177/1836939121999849

Lucchini, N., & Dodman, M. (2015). Gender and sustainability. Raising primary school
children’s awareness of gender stereotypes and promoting change in their attitudes.
Visions for Sustainability, 3, 25-34. https://doi.org/10.7401/visions.03.04

Meland, A. T., & Kaltvedt, E. H. (2017). Tracking gender in kindergarten. Early Child
Development and Care, 189(1), 94-103.
https://doi.org/10.1080/03004430.2017.1302945

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook
(2nd ed.). Sage Publications.

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data analysis: A methods
sourcebook (3rd ed.). Sage.

Nordmo, B. G. K. (2024). Promotion of 3—5-year-old girls’ and boys’ physical activity in the
outdoor playground of kindergarten, viewed from female and male kindergarten staff’s
perspective. European Early Childhood Education Research Journal, 32(5), 772-787.
https://doi.org/10.1080/1350293X.2024.2311076

Patton, M. Q. (2014). Qualitative research & evaluation methods (4th ed.). Sage Publications.

Powell, G. N., & Greenhaus, J. H. (2010). Sex, gender, and decisions at the family - work
interface. Journal of Management, 36(4), 1011-1039.
https://psycnet.apa.org/doi/10.1177/0149206309350774

Rosenkrantz, P., Vogel, S., Bee, H., Broverman, 1., & Broverman, D. M. (1968). Sex-role
stereotypes and self-concepts in college students. Journal of Consulting and Clinical
Psychology, 32(3), 287-295. https://doi.org/10.1037/h0025909

Sabuncuoglu, A. (2006). Gender in television advertisements. (Unpublished master’s thesis).
Bogazici University, Istanbul.

Sarag, S. (2013). Toplumsal cinsiyet [Social gender] In L. Giiltekin, G. Giines, C. Ertung, & A.
Simsek (Eds.), Toplumsal cinsiyet yansimalari [Reflections of social gender] (pp 27-
33). Ankara: Atilim University Publications.

Starr, C. R., & Zurbriggen, E. L. (2017). Sandra Bem’s gender schema theory after 34 years: A
review of its reach and 1impact. Sex Roles, 76, 566-578 (2017).
https://doi.org/10.1007/s11199-016-0591-4

Stoppa, L., Molina, G., & Hache, C. (2024). Gender stereotypes in French pre-schools: Between
construction and deconstruction. Europen Journal of Education Research, Development
and Policy, 60(1). 1-12. https://doi.org/10.1111/ejed.12837

Uzun, A. (2022). A postmodern feminist approach to the pink and blue duality in the context
of gender. Mediterranean Journal of Gender and Women'’s Studies (KTC), 5(1), 178-
196. https://doi.org/10.33708/ktc.1053437

Unal, F., Tarhan, S., & Ciiriikvelioglu K&ksal, E. (2017). The role of gender, grade, department
and socialization of gender norms in predicting perception of gender. Bartin University
Journal of Faculty of Education, 6(1), 227-236.
https://doi.org/10.14686/buefad.287496

Van Lombergen, L., Devlieghere, J., Vanrobaeys, H., Roets, G., & Van Houtte, M. (2024).
Preschool teachers’ beliefs and perspectives on gender in education: a qualitative study

g"v‘ «-mi.\,"‘l
Participatory Educational Research (PER) ‘@

‘Mu‘/
-293-


https://doi.org/10.1177/1836939121999849
https://doi.org/10.7401/visions.03.04
https://doi.org/10.1080/03004430.2017.1302945
https://doi.org/10.1080/1350293X.2024.2311076
https://psycnet.apa.org/doi/10.1177/0149206309350774
https://doi.org/10.1037/h0025909
https://doi.org/10.1007/s11199-016-0591-4
https://doi.org/10.1111/ejed.12837
https://doi.org/10.33708/ktc.1053437
https://doi.org/10.14686/buefad.287496

Manifestations of Social Gender Stereotypes in Preschool Children Z.Demirtas, H. Altintas

in Flanders. Gender and Education, 37(2), 244-260.
https://doi.org/10.1080/09540253.2024.2442934

Widen, S. C., & Russell, J. A. (2002). Gender and preschoolers’ perception of emotion. Merrill-
Palmer Quarterly, 48(3), 248-262. http://www.jstor.org/stable/23093769

Wood, J. T. (1995). Gender, relationships and communication. In J. T. Wood (Eds.), Gendered
relationships (pp 3-15). USA: Myfield.

Yildirim, A., & Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri [Qualitative
research methods in social sciences] (11. ed). Ankara: Seckin Publishing.

Zeybekoglu, O. (2013). Toplumsal cinsivet baglaminda erkeklik olgusu [The concept of
masculinity in the context of gender]. Ankara: Egiten Book.

Zeyneloglu, S. (2008). Attitudes of nursing students enrolled at universities in Ankara towards
gender roles. (Unpublished doctoral thesis). Hacettepe University, Ankara.

P tll‘%’
£ PRI
@ Participatory Educational Research (PER)

294-


https://doi.org/10.1080/09540253.2024.2442934
http://www.jstor.org/stable/23093769

